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'GOALS OF EARLY CHILDHOOD

E,ve.ry child has the right to develop himself to his highest potential, fo
“one i3 éndowed with unlimited capacity for growth and development. Since t
_years are crucial to his total life, we believe that the young child should b
e'*é'pc"i‘iehceq for his emotional, social, and intellectual growth that will ena
~ be a cteative, independent, curious and questioning individual, Thus it is
‘ for the young child to have a human support system and an environment whie
~portive of his needs and allows him freedom-to develop.

The primary and most significant influence in the life of the young child is thu
family, Every attempt must be made to maximize the child's family experiences; physi-
cal, emotional, intellectual, social, cultural, and moral. Early education pfog atng
must strengthen, support and extend these experiences. Only through the coopérative
efforts of the home and school can children develop as human beings,

The goals of an effective program of early childhood education should enable
the child to:

@ develop an image of self as a unique and competent person, thus able to be
self-directive and use freedom with responsibility,
® build supporting patterns of interaction between adult-child and child-child.

@ develop and order experiences through cognitive strategies,
Example: extend variety of sensory-motor-perceptual experiences, developing
facility with language, stimulate concept development.

® help internalize his own contfols by communicating to him a clear set of RoR-
threatening goals and creating an understandable adult authority figure.

®

understand his strengths and limitations; to cope with success and failura,
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= E:v_ :‘r:nple alleviate conflu:t over sepdratlon from home and the® problems
dependence versus independence. '

ﬁ%l'ére his environment through direct physical contact and play.

increase his functioning knowledge of his environment through direct expe'
and stories about people 8 roles and functions,

® ‘develop maximum physical growth and health through motor activities and
proper nutrition.
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THE CHILD

® His Growth and Development

® Assessment and Observation
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ASSESSMENT AND OBSERVATION

ation of strengths and weaknesses of an individual is important in -
1. the young child. Evidence indicates that these early years are cru
opment,

Assessment of a child must include developmental information given by the

yuls of €ognitive skills, as well as an evaluation of physical problems such:a
sion and hearing. Based on the results of screening information, further diag o8t
fig may be indicated. The emphasis on diagnostic testing is to determine thei:
idual strengths and weaknesses and mode of learning,. '

|

i : Testing procedures are introduced in order to obtain information in a structured
E;j_‘f:g-sh:img. However, much can be learned from direct observation of a child's perfo
[

(

E

{

1

&

E

|

The ability to interact with other human beings and materials is important in the Ié-a:i'nf;;ﬁg
process. The child's play is also another way of observing his behavior. '

Both far—1l testing procedures and observations are needed in order to provide
the best service to the child. Testing gives initial clues while obse rvations indicate beha
over a period of time. Observation enables the teacher to become a better diaghostician
and able to provide the child with thesbest.learning experiences over a period of tirhie,

In the Parent-Child Early Education Program, information on an individual is gainec
through the following instruments: '

The Slosson Intelligence Test - This test gives information on the child's_géﬁéfal
knowledge and can be used to find deficit areas such as memory or vocabulary,

|
b
4
; The Merrill Preschool Language Test - Information on both receptive and expressive
i language is gained from thig testing tool.

The Beery Test of Visual Motor Integration - Ability for eye-hand coordination is
. obtained,

2.
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AND OBSERVATION (Continued)

ng 39' provide information on the child's physical, mental, and social di :
ment and his interest by means of the form, My Preschool Child. Hearing and ‘vis;
testing is also done to locate special problems,

-On the basis of this screening procedure, further testing and observation s
wartéented when screening tests indicate varied results. For example, those child¥ea;
show an uneven development on the various screening instruments particularly @&
low langudge achievement are given further dia '
Test of Psycholinguistic Ability. Those children whose general knowledge is pooi
given the Stanford-Binet Test., If motor problems are indicated, the children ate ,
additional experience to see if it is experiential problems or a deficit requiring additional
training.

e o

Children indicating special difficulties receive assistance through home teaching from
a special education specialist.

e e,

Those children who have difficulty in learning a specific task receive special ‘pi‘Og,ram»
ming and the regular teacher assumes the responsibility for carrying out these suggestions.,

In summary, the initial screening provides a basis from which to work. It allows for
further diagnosis and continued observation of all children,




THE PARENT

: ' ® His Relationship With the Child

N

; ® Fostering a Learning Enviornment
E in the Home




THE PARENT

EE L 4 ry parent has the desire to see his child develop as human beings o
worth and dignity. The school can be supportive of these feelings as they J
'W-it:h patents in providing programs and services to children, Evidence of g
-t effectiveness of early childhood programs indicate that parent invg
108t necessity if early childhood programs are to have a positive influ

An awareness of the developmental patterns of the young cHild.

An understanding of ways in which they can help their child learn
through proper motivation and reinforcement techniques,

An awareness of the child's need whether it be social, emotional,
or intellectual.

Therefore, good cducational programs for young children are an extension of the
home, not a replacement. That is why a cooperative relationship must be established
and continual recognition be given to the home as a place of learning. '

The home is an environment rich in possibilities for positive learning experiences.
The child's feelings about himself and his relationship with others in the family
encourages learning. Surrounded by persons he can relate to, the child will real
success when he receives their encouragement and acceptance. In such an environfent
there is opportunity to explore, experiment and investigate. There is opportuiiity to
choose. create and imagine. There is time for decision making,

Play is basic to the lives of children. it is the means by which they handle the
world of experience. Many informal learning experiences ate just a part of daily life.
Yet, the parent can do tnuch to broaden these experiences through interaction with the
child and through planned learning experiences., Skills in sorting, classifying, exploring; {
oroblem solving and creativity can be developed using the child's immediate environ-
ment, his home, as a place of learning, The school can assist the parent i helping
to realize the wealth of learning that can occur in the homae,

15
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A Day at School (Continued)

When the children arrive at school for their half-day
morning or afternoon session, they first gather in a group for
a sing-along, a sharing of their week's experiences, and a
1iscussion of their 'plans' for the day. The three or four
children who have brought a '"helper from home' that day intro-
duce to the other children - with a considerable show of pride
and excitement - their daddy, mother, grandma, aunt, or
teenaged brother or sister.

The children then scamper off to four different ''learning
centers'' in groups of four to six for 15 minutes of planned
activity. Although these learning activities are purposely packaged
in a fun and games type format, they deal with the serious business
of developing language skills, math and science concepts, perceptual
skills, gross or fine motor skills, and the creative arts. At the
end of each 15 minute period, the children rotate to another learning
center, but the teacher or parent remains to repeat his activity
with the next group.

Children then have the opportunity for creative play either
indoors in the housekeeping section and with large toys or outside
on the playground. Closing activities include singing, rhymes,
storytime, dramatization, or perhaps a filmstrip. All in all,
Satrday School offers a balanced blend of activities which provide
opportunity for structured as well as creative learning activities,




CURRICULUM FOR YOUNG CHILDREN

The following list of skills provides the basis for the curriculum for young
children. Skills are divided into l.anguage and Concept Development; Math and
Science Development; and Motor Skills Development. Attention is also given to the
creative aspects of learning through music, art, and dramatic play. Altheugh gkills
ave listed in behavioral terms, attention is given to the processes by which these
skills are developed.
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é | read

g vcount

5 ihvent
choose

create
arrange
imagine
explore
investigate
experiment
manipulate
lLearning is a viable, energetic process. The activities are intended to be pre-

are presented in game situations, Objects from the everyday environment ars used
for learning. Various senses are involved in the learning activities and concepts are
developed through various approaches, Reinforcement is provided in such a way that
the learner is continually stimulated.
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sented in such a way that learning is stimulating and challenging., Learning activities }
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LANGUAGE AND CONCEPT DEVELOPMENT

Touches and names parts of the body,

Tells functions of hands, feet, ears, nose, etc.
‘Identifies familiar sounds in environment.
Listens to directions for games and activities
Speaks in sentences of six or more words
Tells his own name (first and last)

Identifies missing parts in models, drawings,

Tells use of clothing items, furniture, etc.

Distinguishes sound as: loud, soft, long, short,

Reproduces sound patterns by clapping, tapping, etc, (three in length)

Demonstrates position orientation concepts: in, out, around, through, over,
top, bhottom, |

Understands whole sentences and questions as indicated by response.

Matches objects by touch.

Identifias objects by touch,

Recalls an object or symbol removed from a group.
Déscribes an object or picture.

Understands terms of slow and fast,

Verbalizes songs, counting or repeating lines in a story,

ldentifies objects by taste and smell to gather information.

Acts out a single story or nursery rhyme.

Follows a series of three directions given sequentially,

Classifies objects as fruit, vegetable, or by color, size, shape or texture.
Matches letters of the alphabet within a group of series.

Repfoduces a simple pattern of three different items from memory,
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LANGUAGE AND CONCEPT DEVELOPMENT (Continued)

Identifies and uses words opposite in meaning,

Identifies letters in first name.

Identifies expression of feelings - happy, sad, angry, frightened, etc.

- Reads picture by identifying, describing, interpreting and making inferences.

5 Completes a statement of relationship between two concepts when the relationship
is given. Example: A monkey lives in the jungle; a cow lives

Produces words that rhyme.

Identifies many letters of the alphabet.

. Makes relevant verbal contributions in a group conversation or discussion.

Recalls information given orally as a series of three or more digits; events in a story,
l Predicts realistic outcomes of events or stories, '




TOUCHES AND NAMES PARTS OF THE ,_;B;_QIZ;)_Y

: l.  The teacher says, and then the children say
: with her: '"Look at me, [ have:"

one head one neck two thumbs
two eyes two shoulders  (and other fingers):
one nose two arms two legé
one mouth  two elbows two ankles
two ears two palms two knees
one chin ten fingers two feet

two hips

As the teacher names each part of the body =
not necessarily the same ones listed above
nor in the same order, she touches that part
and the children mimic her actions so that

they become aware of and begin to identify

_ parts of the anatomy. The children can take
: turns leading the game.

2. This activity is designed to make children
aware of various parts of the body and able
to determine when a part is near to, or far
from, a point. Using a drum (or any two objects
to hit together), have the children walk counters
clockwise around the drumsner in 4 designated
space. When the drurn is heard, say:

st b ot ittt e s e

Stop so that your foot ie nearest to the drum |
Stop so that your back is hearest t6 the drumi
Stop so that your elbow is nearest to the
drum
Stop so that your left hand is neapast to the
dfum
The teacher and the children may think of othas
directions to follow,

25
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Using one child as a model, point to various
parts of his body and ask the others to name
the parts to which you are pointing., Now have
them point to their own corresponding body par.s.

Using a mannequin and magnetic board, let
children name body parts as the mannequin is
assembled. Remove a part of the mannequin
while eyes are closed and let them name the
missing part.

Let children feel the head, arms, legs, trunk,
etc., of a large doll and discuss how each part
feels - round, long, short, etc. Blindfold a
child and place his hand on one part of the
doll. Ask him to feel it carefully and name it.

During a home visit draw around each child on

a large piece of brown paper. Leave in the horne
for parent and child to add features and cut apaft
to make a body puzzle.

Play Looby-Loo, Simon Says, and other action
rhytnes and songs involving body parts, Let
children choose partners and have fun putting
nose to nose, chin to chin, back to back, ate,,
as you call out directions, :

Draw or paint faces with features and self-pos-
traits. Using one child as a model, call attention
tc how the parts of the body are put together,
beginning with the head, This activity should be
repeated periodically throughout the year,

26




TELLS FUNCTION OF HANDS, FEET, EARS,

L.

Describing functions of body parts should be
included in activities on touching and naming
parts of the body.

Play a clue game, giving functions of a body

part- "You use me to run and jump,' Child
eiects appropriate picture and natnes it or

names the part without a picture stimulus,

Make hands and feet bookiets, cutting and -
pasting pictures of hands and feet in a variety
of actions,

Give each child a beanbag., Have them work
on ways of: :
picking up the beanbag with as many dlfferent
parts of the body as they can. .

balancing the beanbag on as many different
parts of the body as they can,

holding the beanbag with as many parts
of their bodies as they can.

1.

Use records and tapes of familiar sounds with
accompanying picture cards. Children select
the picture of the object making each sound
and naming it,




Take Noise Hunts indcors and outdoors,
identifying all the sounds that can be heard.
At the end of the hunt, see how many sounds
the children can recall, ‘

Play Sound Detective using a collection of
objects familiar to children, such as a pescil,
paper, boock, scissors, chalk, ball, etc. As
the child covers his eyes, ask him to guess
what is making the sound, as a ball bouncing,
chalk on chalkboard, paper rattling, etc. Let
children take turns being sound maker.

Let children make certain noises in a room
such as turning on water, bouncing a ball,
hammering, These sounds are recorded and
then later played back for the children to
identify, '

LISTENS TO DIRECTIONS FOR GAMES AND
ACTIVITIES

l.  Ask the children to pretend that their feet are
stuck in cement and then to:
twist as far as they can
teach as high as they can
try to touch the floor with their hands
bend their knees

bend backwards as far as they can

look behind them
For variation, have the children pretend that
only one foot is stuck as they do the above (first
the right foot, then the left), These activities
provide for flexibility of movement which children
of this age need.
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The children stand in a circle with’ legs
apart. Their feet should touch the feet of the
players on each side of them. One player is
[T and stands in the center with a ball. He
tries to roll the bail to the outside of the
circle through the legs of the other player
Those in the circle try to stop the bali with
their hands. If the ball goes out, the person
between whose legs the ball went chases it and
brings it back, and a new IT is selecteéd,

The children sit informally before the teachef. ;
with their hands folded in their laps, The
teacher makes true and false statements such o
as "A car can eat hay,' "A duck can climba .
tree,” "A cat can chase a mouse.' If the state:
ments are true the children keep their hands
in their laps, but they are false, they raisé
their hands, still folded, over their heads, To
keep the game going with very young child#en
the teacher should be IT. Children of this
age cannot think fast enough to hold the atterns
tion of the group. However, at the primary
level, some children might have the ability
to lead this activity.

[t is important for children to be ablé to
stop and start quickly. Their locomotor skills ]
are somewhat limited, so they need to use thein,
This activity gives them the oppoftunity. Ask
them to move certain parts of the body, such
as an arm. At the word FREEZE, they stop
and hold the position until the word GO, Con-
tinue using different body parts. If space pers
roits, have the children get up and move about,
using thoge locomotor skills which are possible

29




SPEAKS IN SENTENCES OF SIX OR MORE WORDS

in terms of space and ability,

Walk! - Freeze!
tiop! - Freeze!
Run! - Freeze! .

Move any other way that you can! - Freaze!

At ditferent times, use levels (high, low),
speed (fast, slow), and size (large, small),

A circle is formed with the children eithes
standing or sitting, and a playground ball

(or soccer ball) is given to one child. He
‘heats'’ the ball by rubbing it with his hands,
then rolls it into the circle saying, '"The ball
is hot," The players try to hit the ball away

to keep from getting '""burned.' If the bali stops
in the center of the circle or goes out of the
circle, the person who hit it last gets it. The
ball is 'heated" up again and play continués.

Variation: The ball may be kicked with the feat

1.

Getting children to speak in comiplete sentences
is.dependent on first allowing the child the Oppor s
tunity to speak and also the opportunity te
listen. Children leatn language structures ofly
when they hear them frequently each day.

[A order to get the child to express complete
thoughts, start with an incomplate or opan-ended
sentence. For example: '"Who is going over "

and let the child complete the statement.

89 ]




The question-answer technique can also be
used. For example: '"What coior is this?
This color is red,"

The answer-question can also be used to get 4
children to talk. Cive the answer and then
ask the question - such as, "This is red, %
What color is it?" If the child doesn't resp@nd
give the answer, He will eventually respond.

LU

Echo expansion can be used to expand langua
If the child says, 'l want to play," the adult
might say, "Yes, I want to play with the ball, "

O~

Set up a play radio or TV station with an
announcer, a newscaster, puppeteér, etc,

~3

Arouse children's curiosity with a fystery
box or bag, and record their speculations
ac to the contents,

8. In two boxes have identical objects, Have a
child pull out an object and say, 'Thi§ is a
ball., It is round and small," Another child
pulls the same object from a second box
by touch, and may say in a sentence, 'l
found the small round ball, "

TELLS HIS OWN NAME - FIRST AND LAST

1.

Let the child hold a puppet and ask the othes
¢hildren to tell their first and last namae,

3l




The child's name is given., A beanbag is

thrown to him and he must state his whole-

name betore he catches the beanbag.

Teacher sings ""Hello, what is your name?"
The child responds with "My name is o

The children are jumping jacks. As soon as
the child is touched by the fairy, he jumps
and says his name,

[DENTIFIES MISSING PARTS IN MODELS, DRAWINGS

1.

ise Peabody Mannequin, Assemble mannequin and
tdentify body parts, Repeat, asking child to iden-
tify body parts. The assemble mannequin and send
one child out of the room. Remove one part of
the -body, When child returns, ask him to name
the missing part.

Six to eight objects are talkcd about and viewed,
Childten cover eyes while oue object is rethoved,
Who can tell what is missing?

Make a silhouette of a person's body, Cut apart
head, arms, hands, legs, and feet. After the
child assembles the puzzle, cover his eyes with
your hand and move one part and let him guess
what {8 migsing,

{dentify ~arious ornaments on a Christmas tree

(using flannel board), Take one away and see if
missing iterm can be identified,

32
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TELLS USE OF CLOTHING [TEMS, FURNITURE

!, Have children cut out pictures of clothing
from magazines or newspapers. Give them
four pages of white paper, each page of
which has a figure of a man, woman, boy,
and girl. Children are to paste clothing
pictures with appropriate characters.

[ 4%

Point to an item of clothing on one child.
Ask children to identify the item, who usually
wears it and what part of the body it covers,

3. Use a paper doll book and let children dress
and undress dolls with appropriate clothes
for different occasions (going to bed, play,
to school, cold weather, etc,)

4. Use language kit clothing cards: ask the ¢hild
to identify what it is, who would wear it, and
where it would be worn,

5. Dress manequin for various kinds of weather,

6, Asgemble pictures of clothes and have chil-
dren sort according to various classes such
as f[ootwear, headgear, garments for lower
anrt upper body. Encourage an understanding
of how the items are different, "How are
gloves different from mittens?"

~1!

The teacher explains to the class that they ai‘e
mauving men., They will help unload a moving
van and place each item in the propefr room of
the house. This can be done with doll housa
toys or magazine illv ‘rations. Example: “Where |
should we put the blender” desk ? umbrelia ?

33
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washing machine *  [n many cases; more than
one answer will be correct, Vocabulary growth
occurs as childien identify names of household
iterg and define them according to use and

] iocation,

| DISTINGUISHES SOUNDS AS: 1.0UD, SOFT, LONG,
} l. Hide a ticking clock while the children close
i theit eyes. The children are aided in their

§ search by the ticking, The finder of the clock

becomes the child to hide the clock,

2. Gather items that show gross differences in
sound such as beads, bel! and a box, Children may
guesds what marxes the loudest sound or softest
sound. Another variation would be to gather three
dilferent sized boxes. With eyes blindfolded the
children must decide which box is making the
loudest sound whan it is hit.

AT AT Y et e e T
~

3. Pretend that one of the children is lost in the

! mountains and another child is hig echo, The

| echo covers his eyes and doesn't peek while the
othetr player hides about the room. The hiding

t player cails out "Haloooo,” The echo responds

; ‘Haloooo. * The first player calls, "Where am
[? The echo will realize he is near to finding

} the last player as he nears him and the soutnd,

|

of course, iU is loudevr,

— i it e i i s SN e 2 sk e B Tk - T2EE

4. Take frur natmeal bokes, Place two similar objects
| in the pairs of boxes suc! as matbles, jacks,

k bobby pins, spoons, balls, etc., Shake them. Have 1
} O the child tey to guess the sounds that are allke, i
l

| 84




REPRODUCES SOUND PATTERNS OF LOUD AND

The children move about the room to the

beat of a drum (or two sticks, or a ruler
hit against a box). The teacher explains to
the children that when she hits a loud beat 5
they ave to jump. They then continue walking
or running until they respond to another loud
beat,

Encourage different responses such as;:

hop turn around stop
roll over sit down squat

SOFT BY CLAPPING, TAPPING, ETC, (THRE

D

IN LENGTH)

1‘

Clap or use rhythm instruments to rake
sound pattern. Have children duplicate the
pattern. Ask one child to create a sound
pattern and have other children reproduceit;

Play record with definite rhythm and clap
rhythm with children to reproduce the sound
pattern from memory,

Children are to copy a simple rhythmic elap=
ping exactly, Work up to more difficult
patterns by a slow progression, Vary the
game hv tapping on different media - & table,
book or tray. Clappet windg a point every
time the child is "caught,” In time, the
childten may be able to present the pattern,




DEMONSTRATES POSITION ORIENTATION CON-
CEPTS: IN, OUT, AROUND, THROUGH; OVER,
UNDER; TOP, BOTTOM: BESIDE, IN FRONT

I.  Read stories "Inside, Outside, Upside Down"
and "Go Go Go."

Using obstacle course, follow directions given
orally one at a time and then two at a time.

"Go under the table, "
'Go around the chair,"
“Cio through the tire, "
'Step in the circle,'" (made by rope)

Use four car tires and place in staggered line,
Have children walk or run through them, as in
an obstacle course. Then have them jump into
the center of a tire, Stand a tire on end and have
children crawl through it, After going through
these activities, the children may play "Follow
the Leader.” A child can be the leader only if
he can describe what he is doing (standing in
tire, running around tire, etc,).

"Simon Says" is another way of using the tires, -
to give children an opportunity to demonstrate
orientation concepts.

Make inside-outside peanut hutter and jelly sands
wiches, Put the filling inside two slices of braad
and some with the filling outside one slice.

Talk about objects that atre safe to put inside the
routh and objects that should stay out of the mouth.




UNDERSTANDS WHOLE SENTENCES AND QUES-
’l’IONS AS INDICATED BY RESPONSE

1. Depending on the topic, various questions can
be asked:

Tell me all the things you can think of that
I could wear on my hand.

Tell me all the things you can think of that
are red,

Tell me all the things that are shaped like
a triangle,

Use a mode of questions which stresses simils

arities regardless of subject matter:

Example: Why are a bike and wagon alike ?
Why are a spoon and a fork alike?

Verbally create pretend situations and help the
child to list what is needed to carry out simple
goals,

Example: You.are going to help your mother
clean the house, What will you need ?

Auditory association activities are easily :
incorporated into a traditional story, Questions :
are not literally factual or closely dependent
upon immediate recall from the story.

Example: 'What would have happened if the

old lady had caught the gingerbread man?"

Prepare a word list according to a category
related to material being taught,

‘Example: flowers, grass, birds, ete. The
teacher sayy one word to each child, and asks
hir to "Tell me about it. " After the child

317




attempts to answer, provide a model for him,
8o that he can repeat the information in a
more precise manner,

6. What if”> Ask questions such as:

What would we do if we spilled the paint?

What would you do if you cut your finger ?

What would happen if an egg were dropped
in your kitchen?

7. Naming -

Name all the children in school
How many kinds of fruits can be named ?

MATCHES OBJECTS BY TOUCH

1. Use different textured materials and paste them
on cardboard. Children feel and match pieces®
that are alike. Use burlap, velvet, sandpapeéer,
carpet samples,

2. Place objects out of sight of the ¢h ¥ in a Touch
and Tell Box. Have child piace both hands in the
box and feel object with both hands. hen direct
the child to tell at least thrae things about Wow
the object feels.

3. Use fruits and vegetables. Have child match
like objects with eyes covered,

4. Identical items of various textures such as sand-
paper, cotton flannel, foil, eorrugsa.ed cardboard,
sponge, cotduroy, plastic, silk, and washeloths
ate placed in two bags. Children reach into bag
A" for a textured piece and then fing the matching
tektufe in bag gésy feeling.

- e e e
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[DENTIFIES OBJECTS BY TOUCH

Use the mystery bag to identify objects by
touch,

Provide the child with experiences in feeling.
and describing differences in everyday mater-
ials such as foods, clothing, etc,

Clothing textures: Feel and label various
materialg (smooth, rough). o

Wet materials: Explore and feel mud, wet
sand, tinger paints, pudding, clay, sytrup,
milk,

Food: Feel and note the size, texture and
shape of fruits and vegetables.

Dry rnaterials: Explore and feel dry sand,
pebbles, dirt, cement, cloth, sandpaper,
vinyl, potato chips,

Teach child differences in temperatures, by
using four bowls of water and arranging them
in the sequence of cold, cool, warm and hot.

Child identifies common objects hidden under
a cloth., l.ater the child identifies the shapes,
letters or numerals under the cloth.

Teacher draws geometric shapes, letters,
numerals of simple drawings on the chalk-
board, Child erases them with his finger.

39




RECAI.LS AN OBJECT OR 3YMBO!, REMOVED
FROM A GROLUP

Place four playing cards of the same suit in a
row on a table. Direct child to observe them for
lU seconds, shut his eyes and then open eyes and
indicate which ¢card has been removed.

Pretend you are packing your suitcase in prepara-
tion for taxing a trip, Put in several objects and
let child observe. After suitcase is closed, let
child itemize objects in suitcase., Later remove
one object and have child tell what is missing,

Seat the children in a circle and direct them
to close their eyes. Tap two or three children
and direct themn to leave the room, The others
then open their eyes and name the missing

children., They should also tell where they
were sitting in the circle.

Place several colored blocks or beads on the
table. The children pretend these are pieces
of candy and close their eyes. The teacher
taps one child who opens his eyes and "eats”
a piece of candy (holds it in his fist), Then
all the children open their eyes and tell which
piece of candy has been eaten., The children
may also guess which child "ate’ the piece of
candy.




DESCRIBES AN OBJECT OR PICTURE (WITH
THREE [DEAS)

Child brings an object from home to share
with the group. Help him to talk freely
but prompt him when necessary.

Pick a page from a catalog, Open the book
at random. The child chooses an object on
that page and tells the class about it,
“What color is it?" "Who uses it?" "Where
would you keep it?"

Use a picture dictionary so that the child
can describe a picture.

Grab bag items are taken by the child one
at a time from a cover.l container. Each
child tells what he has in as much detail

as possible.

Guess What [ Am Looking At - Descripbe an
object until the children are able to guess
what it is, Then let the child guess.

Give each child several small pictutes cut
from magazines and mounted on cardboard.
Ask leading identification questions which
will help the child identify the picture card
you have in mind, After the correct picture
has been located, ask specific questionis of
the child who holds it,

4/




"INDERSTANDS TERMS OF SI.LOW AND FAST

1.  Children pretend they are turtles and move
slowly. They then act as horses and of
course, go very fast,

(48]

The record player is played at different
speeds. Children note the difference between
slow and fast.

3. Music for running is contrasted with walking
music., Children respond accordingly.

VERBALIZES SONGS OR REPEATS LINES IN A
STORY

1. Start with nursery rhymes and have children
repeat the lines.

2. Sing a song and leave out some words, children
fill in the missing words.

3. In the story of The Three Bears, children take
the part of Goldilocks and the three bears and
repeat the lines. '

4, Provide much repetition so children ‘earn the
words of a song.




IDENTIFIES OBJECTS BY TASTE AND SMEI l
TO GATHER I\FORMATION

l.  Use a bowl full of fruit salad., With the
child blindfolded, have him tell how it feels,
smells, and if the tasteis sweet or sour,

Place play fruit in sacks and pass around,
l.et children feel the object and give an 1dea.
of what he thinks is in the sack.

Have a tasting party. Use items such as lemoi
orange, banana, apple, marshmallows, crac}erS)

pickle, sugar, red hots. Let child describe
his reaction to taste.

L M.‘n..u..‘._x.-;;'-‘

4. Gather 10 baby food jars with lids., Place
the following items of guaze in the jas .

Peppermint, peanut butter, pickles,
Vicks Vapo-Rub, coffee, cocoa, cloves,
after shave lotion, etc.

DI VI T

The child opens the jar, smells the iten
and finds a picture that tells what it is.
Later, the teacher might say - "Lt me
smell the jar with something in it that ;
grownups mix to make a hot drink," He may |

also match the smell with another bottle that |
has the same substance,
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ACTS OUT A STORY OR NURSERY RHYME

I, After reading a story to the children, retell !
vhe story using puppets and providing the dia- }
logue. After teacher demonstration, the children ]

o may tell and act out the stofy using the puppets,

T S T S T A PUP PP S PP LA X,




(4%

T LT

Use records to get all the children acquainted
with nursery rhymes.

Use dress-up clothes to portray different
persons and act out a story.

Act out stories with which the children are
tamiliar. Assign each child a part. As the
teacher reads the story, the children act out

the roles. l.ater they might provide simple
dialogue.

Nursery rhymes lend themselves to pantomime,
The entire group may act out a rhyme, or
children may take turns acting out a rhyme,

Many words used in regular activities.or in
everyday life of a child may stimulate creative
dramatics, For example, most children are
familiar with popping corn and can dramatize
this in their own way. Make sure that by dis-
cussion or in usage the children are familias
with the words., For example: the teacher might
use the word ""ooze" in connection with finger
painting, or in reference to muddy sidewalks be-
fore asking children to demonstrate it with their
bodies,

The teacher should not show the children what
to do. This should be approached as creative
activity, Examples of words that may be used:
Can You~

pop like popecorn bubble squirmm
freeze twist streteh
0026 slasgh float
wave slide jump
slither bounce rock
fmelt roll hop

Kas




FOLLOW. A SERIES OF THREE DIRECTIONS
GIVEN SEQUENTIALLY

l.  Give two directions ior a child to follow

e (preferably, but not necessarily in sequence), j
‘ For example: '"Put this book on the table and.
.bring me a pencil.' "Sit on this chair and
touch your head."

[4Y)

Have a relay with directions such as: '"Hop
to the wall, run back."

3. Play 'Simon Says,' giving two directions,

4

I

b

E 4. Give each child two-step directions then
f proceed to some other activity., After a

E five to ten minute interval, have children
' carry out the required activity,
E

|

E

!

|

4

F

|

Child sits in the group as a leader and gives
directions to the rest of the group such as,
"Put your .hands in the air after you sit
down,' “Stand up after you clap your hands, "

Ut

6. Use concepts such as in, on, over, under,
: around; as you give directions one time only,
and have the child follow the directions.

: 7. Bring toys or games from home and explain
: directions so that others can play and thus
follow directions,
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CLASSIFIZ> OBJECTS AS FRUIT, VEGETABLE
'OR BY COLOR, SIZE, SHAPE OR TEXTURE

l.  Make a folder. Cut out pictures of food and
classify them according to meat, fruit, or
. vegetable,

2. Utilize picture of shopping center. Discuss
picture. Have each child find designated cate-
gories within the picture as food, tools, ways
to travel, animals, toys, etc.

3. Set up a store which includes fresh, canned
, and frozen fruits and vegetables. A mother
acts as cashier and has a bowl of pennies
sitting on her counter. The children choose
a product, pay the cashier and place the product
~on the proper side of a table divided for fruits
and vegetables.

4. On a home visit, each’'child must 'cook' a meal
for his mother. The meal must be nutritionally
balanced with one fruit, one vegetable and one
meat. Out of the assortment of food cards, he
must choose the foods and give them to mother,

5. Line fruit and vegetable cards on chalkboard,
Pretend that you want to plant a garden. Kach
{ card is placed in the vegetable or fruit gardes.

6. Have children cut from magazines pic%ufés of
fruits and vegetables of meat and paste them
on separate sheets of paper.

46




MATCHES LETTERS OF THE ALPHABET

Children may categorize foods by the meal
at which they are usually eaten, Make a book_
let with one page for each meal. The cover
could be a place setting with plate, knife, for
spoon, glass and napkin,

The child observes different forms of the sai

food and clasgssifies them. Example: lemona

lemon juice, lemon cookies, lemon cake. Str
berry jelly, frozen berries, jelloystrawberry
yogurt, °

The Peabody Language Kit provides many ex-
periences in classification.

Play the game, 'I'm Wishing.' Prepare cards

" with several categories of pictures, toys,

fruits, vegetables, farm animals, etc. Give
each player several cards, The leader says,
“I'm wishing for a toy. - The ones that have
the toy cards say, "I can make your wish
come true.' The leader collects the cards,

WITHIN A GROUP

1.

Help child trace the shape of sandpaper letters,
Place a few letters in a paper bag., Ask, 'Caa
you find me the letter without looking »"

Place sandpaper letters on a table ot on the
floor. Attach a paper ¢lip to each letter. Maka
a fishing pole with a magnet at the end of a
string. Let the child fish for the lettars and
match them on cards,
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Make an alphabet lotto game., The caller holds
up a card and the child covers it on the board.

Put three letters on table. Introduce them one
at a time. Pouint to letter saying its name and
have child repeat, also pointing to the letter.
Then have him trace each letter with his fin-
ger, saying its name as he does so. After
introducing letters, have child identify each.
Example: say, "Which is the M?" Introduce
no more than three letters a day,

REPRODUCES A SIMPLE PATTERN OF THREE
DIFFERENT ITEMS FROM MEMORY

l.  Using shapes make specific objects such as a
house constructed with squares and triangles,

a wagon made with circles and a rectangle, etec.
Have the child reconstruct the object.

Direct the child to look at a given design. Flash
the figure briefly. Then say, "Now draw on youy
paper a figure just like the one you saw, "

Draw a large rectangle on the board and mark it
off in 12 squares. Draw a circle in three of the
squares, being careful not to touch any lines.
‘Then give the child his sheet and direct hiin to
draw three circles as latge as possible without
touching any lines, Continue with othes géﬁﬁiéti‘xe
forms until all squares are filled.
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[IDENTIFIES AND USES WORDS OPPOSITE IN
MEANING

1. Physical education activities involving the
words, over/under; in/out; around/through;
could be done using hula hoops, tires, etc.

[§¥]

l

E

E Play a game where the teacher sa;ys, "'
i do one thing, you do the opposite.' For :
i example: Put your hands up - the child should
i put his hands down,
l

|

I

|

|

?

3, Using materials from SRA, Peabody or other
handy articles, the child matches opposites,
The activity may begin more directed and
progressively get less directed, '"This is
first, this is . This is big, this is

e This is long - find something short,
This is straight, find something crooked.

Can you match the rest of the opposites on
your own?"

4. Using the P. Mooney slips of paper, write

such things as:

Fire is hot, ice isg , (cold)

Flowers are pretty, garbageis (yucky)
A baby is young, grandpa is = (old)
When you laugh, you are happy: when you

cry, you are  (sad) _
The sun is up, the ground is  (down)
A yiant is big, a baby is (little)

Fold pieces of paper and place in B, Mooney's
pocket. Child chooses one and rmother reads
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Using pictures tfrom magazines, show the
children visually what is meant by opposjtes,
Example: thick/thin: in/out; full/empty; long/
short; before/after: inside/outside; below/above:
rough/amooth; little/biy: old/new: dark/light,

Have the children make an "Opposites Book, "

cutting and pasting pictures from the magazines.
This could be a home activity,

[ntroduce the terms up/down: over/under;
beside /between; behind/in front of: in/on:
around/through, using the P, Mooney, Ophelia
and the Where Bear record, 3-A and the
P. Mooney Cards, V-48 - V.65, After listening
to the story, present the twelve P, Mooney
cards in the following pairs of opposites,

V-52 (up) - V.33 (down)

V-54 (over) - V-55 (under)

V-56 (beside) - V-537 (between)

V-58 (behind) - V-59 (in front of)

V-60 (around) - V-61 (through)

V<62 (in) - V<63 (on)

A3 each pair of cards is shown, ask, "Iln what
direction is the Where Bear?' or "Where is the
Where-Bear now” ' FEncourage the children to

respond using a sentence pattern, ''The Where-
Bear is going up,' etc.




[DENTIFIES LETTERS IN FIRST NAME

1. Using a name card, the teacher identifies t‘:hé‘ﬂ
first letter, and lets the child trace over the:
letter. The child gives the letter name as he i
traces over it. This is done with each letter 1
in the name. ‘ '

%

Children are very interested in their own nam§
Thus, learning letters in their own name will %
be of special interest. l.et them bounce the
letters in their name using a ball,

3. Name each letter as you write it, including
use of the word capitals. Example: ''I'll write
John. Capital J-o-h-n. That says your name,
John, " As you do this, be sure 'that the child
is beside you looking at the paper right-side
up rather than across the table from you whet
he would see it upside-down.

D i i e s e i =

IDENTIFIES EXPRESSION OF FEELINGS - HAPP
SAD, ANGRY, FRIGHTENED, ETC,

}. Look at a picture and notice expression of
characters. Determine the expression and tell
: why the person would feel that way,

S
.

2. Use the expression cards from the Peabody
Kit. Children find their 'partner' from withia
the group.

3. Teacher does imitation of feelings and &hild

| tells how he looked, He also chooses a picture
of a person exhibiting the same feeling.
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: Teacher tells imaginary stories and child chooses
"' face showing how he would feel if certain things
& happened.

:" 5. The child tells a story. He tells how the characters
feal or how he nictures their feelings,

I 6. The teacher might say to the children:

Pretend it is very warm in our room. You feel
warm. Even hot. Show that you feel too warm,

Pretend something nice has just happened and you
feel happy. Show that you are happy.

Now somethi ng has happened to make you angry.
You are mad - oh, so mad. Show how angry you
are!

Pretend something sad has just occurred. So sad
you are about to cry - so sau, so sad, Show how
sad you are.

Now something strange is coming. Pretend you are
trying to see it, Oh, it's exciting and it's terrible.
You are trying to see it better but you feel scared

and frightened . . . etc.

bt ot e, ot v w2t -

Other words that could be used are surprised,
jolly. brave, sleepy, alert, thoughtful, puzzled,
serious, pouty.

7. Illustrate emotions on wall chart. Label .thefﬁ and
refer to them frequently while reading, dramati-
zing, etc.

surprised




Play "Dot-Dash Game. ' Write a pattern on the -
board such as _ e

reproduce it exactly as you wrote it, You may

vary the game by using X's and O's, |

Construct a set of popsicle sticks into designs
pasted on cardboard. Child looks at the pattern
and then constructs one just like it. Then re-
move the pattern and child must do it from
memory.

Make a pattern using toothpicks of various colors."
Have the child reproduce the pattern,

READS PICTURES BY IDENTIFYING, DESCRIBING,

INTERPRETING AND MAKING INFERENCES

1.

Using a collection of simple action pictures, ask
the child to-tc!l about the picture. What are

the children doing and why? What might they

do next?

During ordinary storytime periods, give special |
emphasis to pictures, Use them at a time to

help the children predict what will happen in

the story, or recall what has happened earlier.
This can also be done by the children as a way

of telling the story themselves.

[.Look and tell. Put a collection of everyday ob=
jects in the center of the table, Provide a ques-
tion clue and ask the children to pick the right
objects.
Example: What's round and shiny?

What's fuzzy?

What's long and sharp ?
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COMPILETES A STATEMENT OF RELATIONSHIP -

EXAMPLE: GRASS IS GREEN; SUGAR IS ,,......

L.

Children choose the proper word to complete a
sentence. To make the activity more challenging
the sound to the proper word has been substituted,

» The child then volunteers the correct word.

I'm married to Mothers, I'm not a feather,
I'm a (father).

['ma pet, I'm not a log, I'm a (dog).
[ sail in the water, I'm not a boot, I'm a (boat).

[ have leaves. [ grow tall, I'm not a bee,
['m a (tree).

Children complete sentences as for example:

[f it is long, itis not..,,.,. (short)
[f it is fat, itis not....... (thin)
[fitis square, it is not.... (round)

Describe how things are both alike and different.
Example: A ring and a necklace

A bed and a chair

An ice cream cone and soup

Think about time., Some things take a long time
to do and others take a short time to do. Does it
take a long time or a short time (to swallow, to
be old enough to go to work evetry day, to go
from one birthday to the next, to clap once?)
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8. ., Dramatize or retell stories showing different
emotions,

-PRODUCES WORDS THAT RHYME

—
.

Show pictures of things that chyme. Have the
child match the different pairs that rhyme.

2. Bring 10 or 12 objects (sock and block fork and
cork) that rhyme. One child chooses an object
and the next child chooses something that
rhymes with it,

3. Children are given a large drawing of an object.
Children are instructed to find the partner that
has a rhyming card.

4, Say a series of words that rhyme. Have the
child clap when he hears a word that does not
rhyme.

U

Use book such as Hop on Pop and have the
child tell the rhyming wdérd or supply the
rhyming word in a story.~

6. Read poems with pronounced rhyme to the chil=
dren. Have them listen for rhyming words,

7. Make a train, On each card, place a pictire,
See how many words the children can give
that rhyme with the picture,

8. Show children a set of three pictures, all of
which rhyme. L.et.them identify the pictures
and tell why they *hyrme. Then show a different
set of rhyming pictures following the same pro=

& pid




- cedure. Now put the two sets togather in
random order and have children pick out
the rhyming words. Have them tell why they
made their choices,

AAAA 9. Read simple couplets omitting the last word.
Have children supply the rhyming word. Any.
rhyming word is acceptable whether it makes
sense or not. ’
Example: The big red fox. Is in a (box),

IDENTIFIES MANY LETTERS OF THE ALPHABET

1.  Make an alphabet Bingo game and play it
similar to the game of Bingo.

;‘ 2. Make a hop scotch pattern on the floor, ln each
square place a letter. Child throws a bean bag
in a square and names the letter. You may
also tell the child to throw theé bag in the ""B"
square, etc.

3. Write each child's name on a piece of oaktag,
Have the children draw letters from a stack
in the center of the table and identify themn., The
first child to spell his name is the winner,

4, Have poster of alphabet letters. Child must throw
beanbag and then identify letter on which the
beanbag ianded.

Ut
.

Play music while children are seated in a cifcle,
Wooden alphabet jetters are passed and when
music stops, the child identiiies the letter he holds,
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6. Blindfold child or use touch and tell box. Have
child trace letter with his finger and say the
name of the letter,

-4

Cut out bold letters (usually advertising
letters) from magazines. Have the child pomt
to specific letters that are named,

8. Play alphabet lotto,

Play a game with all the capital letters in
the middle of the table. Each child gets to
chovse a letter and tell the ‘aame. If he can-
not identify any left, he must pass up his
turn. Each time a letter is correctly identi-
fied, child "wins" the letter,

10, Children may match capital letters with lower
case letters by finding 'letter partners."

11, Put a set of alphabet cards in front of the
child., As he picks up each card have him
give f‘he name of the letter. Put ahy he

S e e e e e s e T ES S e s

t2.  Use stift cardboard on which you paint large
letters or numerals. As you hold up a card,
name the shape and ask the children to make
that shape with their bodies. Start with the
~easier ones =uch as T, L, O, 2 and 7,

4
5
i
]
1
i
i
i
i
|
]
!
i
3
i
i
J

Remember that the children should be free to
tnake their own shapes without restrictions of
. ~ or suggestions from the teacher. Only with
this kind of freedom can children leafn to
think for themselves,

i
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PARKING

s
—

13,
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PARKING SPACES

Map out "parking spaces' on a large
piece of cardboard, putting a letter of the
alphabet in each space. Make a set of letter
cards and place them in a stack face down,
Each child puts a toy car on one corner of
the cardboard. Children take turns drawing a
card, saying the letter name and driving theit
cars to the correct parking space. The game
can also be used for numerals and sets,
equations and answers, pictures of objects
and initial sound-, etc. Really, the only

lirnit i8 your imagination - and the child fen
love it!

MAKES RELEVANT VERBAL CONTRIBUTIONS IN

A GROUP DISCUSSION

1.

- child respond. 538

Let the child pretend to be the teacher, his
job is to tell the group how to do something.

What do you like to do best” What is your favorite
food or anirnal > Choose a subject and let the

|

i

|

|
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3.  Pick and talk box is used. The child chooses
an object and tells abcut it. Objects in the
box are changed from timg™ to time.

4.  Encourage children to bring home activity
items and discuss them during the opening.

5. Let children introduce their own parents at
opening.

6. Finish the end of a chain story,

7. Give each child a "Treasure Box' filled with '
three common items. Each child takes his

box and secretly examines the contents. Then
each child has a turn describing one ‘item
from his box while the others guess., The
child that guesses gets one color chip.

descriptive words that adults have nevetr
thought of; and here is a game to increase
children's word power by helping them fit
adjectives to nouns. The teacher might begin
with, "A kitten is soft, tiny, warm, and
cuddly., Now tell us something aboit this word;
"Butter is , , .'"" The teacher
pauses to let the pupils volunteer their ideas,
which might include: food, yellow, it nielts,
good, squishy, to eat, Any suitable noun may
be used. The names of anitnals, vehicles,
sports equipment, toys, and food evoke much
response because they are familiar to most
children, After the teacher hag suggested
several beginnings of sentences, children could
be asked to volunteer some of spacial interest

to them, L
54

8. Small children often come up with excellent J
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RECAILLS INFORMATION GIVEN ORAILY

Auditory memory is an important skill, Ask
about the book left on a home visit, The
child should retell the story in his own words,

Repeat the rules of a game,

Orally give child three digits or letters. The
child is to repeat the items in correct order,

With a small group, give instructions to all but
one child to follow a sequence. Different children
repeat the directions to one child.

Tell a short story, With key ideas at the end

of the sentence, say the sentence stressing the
word just before the response you wish: As

the children get better at the game, tell other
stories, show articles, changing the stress at
the end to a normal sentence and have them reply.

Initiaily the teacher supplies the clues: later the
children can make up examples, Describe an
object in the room until the child can guess
what it is,

Whisper a set of instructions to a child. Ask
other children to describe just what the chosen
child did.

Show the child a picture. After taking a good look
at it, ask how many different things you ¢an see
in it, The child should remember at least four
details about a picture,
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Ask each child to think of something for us
to guess or he can choose an item from a
collection and conceal it from the others.
Each child gives hints about the item until
the others can guess.

Describe an object in the classroom until th
child can guess what it is. First the teacher
will supply the clues and then the children
can make up examples,

PREDICTS REALISTIC QUTCOMES OF EVENTS
OR STORIES '

1.

Give a story beginning and ask child to
finish it. Any logical ending is acceptable,
Sample stu.y starters:

Just when the bear was about to
catch me,

In the middle of the night, | heard a
loud noise.

[f the child has trouble getting started, a
picture that tells a story could be used,
with the teacher providing the first sentence.

Read an unknown story to children and help
them develop a logical ending.

L.et children draw a picture illustrating the
story ending. Then have each child tell about
his picture,

Gé




TR Y Py e

Write down a child's 'very own' story in
his own words, Help him develop logical
sequence and ending to the story,

Have a series of five pictures, four of which
tell a story in sequence. Place the first two
in sequence and tell the story. l.et the child
find the pictures to complete the story., The
child tells what happened.

@2
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MATH AND SCIENCE DEVELOPMENT

Matches colors
Identities basic colors: yellow, orange. red, purple, blue, green,
Matches shapes: triangle, circle, square, rectangle.

Identifies size differences: big, little, long, short, large, small,

Sequences objects from shortest to longest,

ldentifies a set or a collection of objects having a common property,
Example: size, color, shape, etc.

Counts from 1 to 10,

Establishes a one to one correspondence through matching the members of equivalent sets.

Distinguishes between equivalent and non-equivalerit sets through matching up to 10,

Identifies and constructs sets from zero to five.

Recognizes cardinal numbers 0 - 5,

Associates cardinal numbers 0 - 5 with corresponding sets.
Orders the cardinal numbers 0 - 5 in sequence.

Identifies an empty set as having no members,

Recognizes cardinal numbers 6 - 10,
Associates cardinal numbers 6 - 10 with corresponding sets,
Orders the cardinal numbers 6 - 10 in sequence.

Discusses chronological order of sequence of three events.
Recognizes straight and curved lines.
Solves proklems using concrete objects,

Understands the meaning of more than; less than; the same as.
[dentifies concepts of volume: full, half full, empty,

Formns a new set by joining two sgets,

Subtracts a subhset from a given set,

o4

i e o

e e e e <



MATCHES

COLORS

& L. Use objec's such as beads, blocks, crayons,
‘: math sticks, or construction paper pieces that
' -~ difter only in color., Ask children to tind
one that is just like yours, Talk about color
name when all children have matched theirs
to yours. Let children take turns selecting a

color to be matched by the others,
’
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2. Paint a different color swatch on each of a
set of paper plates. Let each child sort his
group of math sticks, Peabody color chips, or
construction paper shapes by matching them to
the color on each plate,

3. Hold up a color card or point to a color on a |
child's name tag, and ask who is wearing softe- «
thing this color., l.et children take turns x
choosing a coior card that matches something
they are wearing, Ask them to name the item
they are matching, This activity can also be
adapted for a Color Hunt in the schoolfoom o¥f
at home,

4. In beginning paint activities stress matching
the color of the paint on the brush to the color
of paint in the can to avoid mixing paints,

>+ Make necklaces from Peabody Color Chips with
children matching their chips to yours and fol-
lowing a simple pattern,

. For children able to match basic colors readily
uge light and dark shades for matching to the

pure colop,




[DENTIFIES BASIC COLORS;, Y FLLOW . ORANGE
RED, PURPLE, GREEN, BLUE

. For children who have difficulty with color names,

associate cach color with an object tamiliar to

them, as an orange is orange. a banana is yellow,

grass is green, etc. Concentrate on mastery of
one color at a time. A goud home activity is for
the child to find as many objects as he can that are
red and collect them in his red box.

2. lLetchildren strike seys on xylophone that corre-
spond to the colors you name, |.et them play every
color key they can name.

3. Combine color identification with listening and
following directions: 'Show me the blue bead.
Put the red block on top of the green block. Put
all of the yellow sticks together."”

4. Paiat balloons of several different colors asking
children to name the colors as they paint,

5. Have children stand on sheets of colored construc-
tion paper arranged in a circular iashion on the
floor. As a ball is bounced to them they are to call
out their color name and catch the ball, As a
variation, you may direct the child who is "it" to
bounce to someone on green, to blue, etc,

B R e e e

. f. Do siraple bead patterns hy naming the color of
; the bead to be used first, next, etc, Childfen
| rmay take tirns naming the color to be used next.,
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BEST COPY AVAILABLE

MATCHES SHAPES: TRIANGIL.ES, CIRCI.E,
SQUARE AND RECTANGLE

Activities used tor matching colors can be
adapred to matching shapes by keeping the
color constant ana varying the shape.

Children should trace around large shape tem- °
plates with their finger, then with chalk and
crayon to get the feel of the properties of each
shape,

Using large loops of string or yarn, let chil-
dren make a triangle, square, and rectangle
with their bodies inside the string, A circle
can be made on the tloor,

Attach shapes to name cards and use in activities |
such as: 'If you have this shape, stand up., If
you have this shape, raise your hand,"

Make paper plate faces with children using
one or more shapes for features. Cut and
paste a shape on a Jack O'l.antern, Cut and
paste a triangle witch, with children matching
and naming shapes,

Make shape necklaces by rnatching a pattern
of short lengths of drinking straws, paper
circles, trianyles, squares and rectangles.

Make shape dominoes, The dealer placés one
care face down, [e asks, What do you need
to match”  (The child angwers, "I need to
match a triangle, ') |
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BEST copy AVAILABLE

IDENTIETES TRIANGLE, GIRCLE, SQUARE AND
RECTANGI.E

Activities suggested for identifying color can be
adapted {or use with shapes,

Use shape puzzles and ask child to identify _
shape he has made.

Find objects in the classroom that are circles,
rectangles, squares, triangles, Vary by pointing
to the door, the clock, a table top, etc., and
asking children to name the shapes.

Combine shape identification with gross motor
activities, as with color.- Have children toss bean
bags into large construction paper shapes and
name the shapes.

Make shape paintings. Paint shapes of difterent
colors, filling in the background with sponge prints,
Ask children to name their shapes. Paint a ¢lown
face suggesting a circle for the head, a triangle

for a hat, etc,

[n black play ask children to name the shapes of
blocks they are using,

Draw a circle on the hoard and demonstrate how to
mave your arm in a circular pattern, Then lead the
grf}up in doing exercises in circles: move one afm
inasmail circle; increase to a large circle: move
the other arm in a circle; move hoth arms in cirele,
mosve ane ley in a circle; move hoth legs in circles
while siving on the floor; move your head
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BEST COPY Aypyg ) ¢

moa civcler mave vour trunk ina circle, bend
ing at the waist, Children may go on to
‘square’ exercises (moving ditferent parts of
the body in a square pattevi), or "triangle"
exercises moving in a triangular pattern., In
this activity, the children learn how to move
difievent parts of their bodies separately and
together, while they incidentally experiment

- with geomerrical shapes.

8. Paint on paper, cut in different shapes. See
how the child will use the proper shape to
maxe a design or collage.

IDENTIFIES SIZE DIFFERENCES: BIG, LITTLE:
LONG, SHORT; LARGE SMALL

l.  Using nesting objects such as cups, ask the
child which is biggest and smallest, Ask the
child to arrange them in sequence from
biggest to smallest,

¢.  Pead the story of The Three Bears and point out
different size of bowls, chairs, beds, etec.

5. T.se different size balls (haseball, primary ball,
tennis, volleyball, ete, ), Discuss different
sizes among the balls, Have children place them
in order from big to small, etc,

b, 'se assorterl sizes of nails to hammer into
board, Use the terms hig, little, long, short,

vo Mare a growth chart and periodically measure
‘he yrauth of the child,

b9




BEST COPY AVAILABLE

SEQUENCES OBIRUTS FROM SHORTEST 10

LONGEST
s Using danvel boavd, ask children to arvange like
trems from longest to shortest, "
2.  Feel the length of three sticks and a rrange
themy according to size,

3. Use math sticks and sequence then: in order of-
size.

IDENTIFIES A SET AS A COLLECTION OF OBJECTS
HAVING A COMMON PROPERTY.
EXAMPLE: SIZE, COLOR, SHAPE, ETC,

1. Cut difierent colors of construction paper into
arious shapes, sizes, designs, etc. Give child
a set of cutouts and ask him to group by color,
shape or design,

e T M it i e S B L R b+ 2L HE

2. Piay a game simiiar to "'l Spy.” The teacher
may say, ‘T spy a set of objects that are red."

i
The children try to guess ‘what the set is. Once- !
the game i3 fully understood by the children, :
they can tare turns spying a set.
Pen ide many different sets of objects: encourage j
the children o divide them into'separate sets 1
and continue farther into equal sets. 11

|

5.0 TUse a hay o0 small zoo animals, Define the sat
of zoo anirmals, by dhiscussing what “hey have in
nornranon, Cloamnare Sels,

E ERIC
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Read the storyv, One Fish, Two Figh,

Eish, Blue Fish, Aver reading the book, po-

bach and tind sets of things in the story,
After discussing sets in the book, show a
set of objects on the flannel board with a
varn circle around it,

DISTINGUISHES BETWEEN EQUIVALENT AND
NON-EQUIVALENT SETS THROUGH MATCHING

. Play Musical Chairs, " Each child places a
cnair in a position for the game. One chair

-

ts removed each time the music stops., The
set of chairs will always contain one less
member than the set of children or the set
of children will always contain one member

more than the set of chairs.

¢.  Avoid the use of counting skills and naming
the numbers of a given set, Emphasize to
tne child that he can compare without knowing

exactly how many objects are in each of the
sets,

L

‘se two sets, easily compared as to which
has more or fewer objects in it, Decide
which s¢t has mote or which has fewer,

-

ae omairs of eqguivalent sets on each side of
the Pt board, Demonstrate nne-to-one
matching with short strands of yarn,

BEST copy AVAILABLE
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Lo Use nwoe diterent sers. cach having the same
~mber of oblects i it Matching activities are- ]
cadin developing the idea of one-to-one correspon-—

Aense between pairs of sets, B

. 4. Read the story Peter Rabbit and make flannel story.
characters, dlus shoes, baskets and beds. Use
the flanne! obiects and compare one-to-one with
the flanne! characters,

5. Match numerals o a number line taped to the
tloor,

4. Make finger puppets for the song, 'Five Little "
Chicadees. FEmphasize making puppets to fit
fingers on one hand, This activity will show equal
sets.

COUNTS FROM ONE TO TEN

I, Counting ac*ivities can be included in most

] learning experiences, sich as counting the num-
: ber of bays, girls, and children during the open-
; ing exercises, the number of tirmes a ball is

bounced, the nwvaher of crayons in a box, the
number o0 hand claps, eta,

A, Frurger Hlnys aod s i soaus incolling counting
snuch as len "o feddians should be ineluded
anening aned oo Tyl et e,

3. Snrcubhalls roadbe of Suner car bhe nnbe rod rom
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IDENTIFIES AND CONSTRUCTS SETS FROM o0
JZEROTO FN\E

BEST COPY fvAILABLE

1.

Use dominves to present terms set and equ

‘Mark off squares on an oil cloth and arrange

carling with a set of 5 squares on the last
Page. Duraerals are then written to designate

alent nutiber. Match sets of 1 -5 using dots
on dominoes, Then ask children to identify se

Using five small paper plates, make nuitié ral
on each with yarn, Give each child a plate a
< him to place the correct number of b ads
beans etc, init, Children switch plates and
repeat activity, giving children a diffefent
numeral each time. For a variation M & M's
can be used and the child may eat them if he
matches the numerals and proper amount,

Use felt nieces and flannel board to make sets .
of 0 - 5 and ha-e children identify them, Then
have children construct their own sets,

different sets in each square. Prepare a Sei‘xéé
of cards with numerals 0 - 3. The child throws
a beanbag and must match the numeral with

the value nf the set,

yse: a blank hooklet made by the teacher, Have
sets in strins of different colored paper.

Child cuts strips into sets and pastes into the
booklet starting with 1 block on fifst page and

XA
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BEST COPY Ayipy

voo Ask the childeen 1o Close horr oves and i, on

(or these sounds:

the number or times a ball is bounced
the number of times a Lell rings
the numiber ol times hands arve clapped

v

RECOGNIZES CARDINAIL. NUMBERS 0 - 5

L. - Play dominoes. As a set is matched have the
child point to the numeral this set represents,’

2. Use Book cards or other cards with numerals
only, Deal 5 cards to _each child. Let each child
take a turn drawing cards "[rom The hand of a
person to their left, Try to make pairs. If a
pair is made, place it on the board and have the.
child tell the numeral. The first person to run
out of cards is the winner,

yourself. Take the top card from you stack and
place it in the center of the table. Have the chil-
dren identify the numeral. Fach child takes a
tura by placing his top zard in the center of the
table nex! to your card, He must identify the
numeral, [0 a child's card matches your card, he
takes all cards played previonsly and places thetn
at the hottom of his s:ack, Fiventually someone
wul Panoontl of cards, Haoa each child count Kis
catrrds, The winner wili ha ¢ *he most.

|
E 3. Deal numbher cards face down to each child and
[

oo Masie gy played on oa record as children are

El

1
seated inoa cirele, Sharnerals on apptopriate ilems i
Care passaed feom one vy anghoer round the ¢irelo, 2
i

;

i

Q Whan muasic staps, thase with aameeals indicate
¢

EMC the aphroprinte num
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Mumeral shapes made of sandpaper arve
pasted on cards, Child with eyes closed,
traces over numeral with finger, recognizes.
it and places cards in proper sequence,

Use Peabody Kit chips to make chainsg of
certain numbers written on board.

ORDERS THE CARDINAL NUMBERS 0 - § IN
SEQUENCE

I.  Mix numbers in random order. Start w ith
0 ‘and the child completes the sequence. .

‘Numbers are placed on large pieces of papet
and attached in sequence to the floor by the

child, Child then hops from numbef to number;

ASSOCIATES CARDINAL NUMBERS 0 - 5 WITH
CORRESPONDING SETS

l. Chouose numeral from a box., Child couhts out
that many Cheerios or M & M's, He may eat
them 1{ ne 1s crurrect,

'se bowling sai, Child writes down the ﬁumer‘ai
showing the number of bing he knocked down.,

CChild has 9 pincushions which are numbered
| - 5. Me places the appropriate nummber of
NS anta the sincashion and oy them in
s rect gpdop,
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cho Usang lavee satety pins, the child fastens the _
appropriate number of pins 10 the material blocka
which are vach numbered,

Different numbers of items are placed oan cavds,
Example: 3 buttons, + spoals, 3 rocks. Children
record the number on each card,

Each clothes hanger has a number on it. The petit,
child puts the appropriate number of clth‘es‘pinéfa'
on the hangers and puts them in order,. B

2N

5
8
=
=

IDENTIFIES AN EMPTY SET AS HAVING NO )
MEMBERS =

L

l. In making sets, encircle each set with a piece 5
of yarn., Point out that one set has no objects
and therefore, is an empty set.

Indicate the numeral 0 as an empty set,

A set may have no members ‘at all, In developing

this idea, you may refer to such sets as the set of

crayons in an empty crayc)n container and make

reference tu such "amusing” sets as the set of

purnle cows, the set of live elephants in the foom,

nic.
As we .earn the numbers from 1 - 10, play a
Bopeep yarne. Cards with the numbers and ona
card with a ointare of Bopeep, are passed at
rancdarn, The one o wth the Bopeep card staneds
th front, booiding the picture as the ¢lass racites
the rhyrae, Thea Bopecp calls Tor sheep number |
s s on antl g the sheap are in order, Afiap

Q )
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BEST COPY AVAILABLE

children have learned sequence, Bopedp
-ealls ar random and “sheep find their right

Place. This helps check on recognition of
numerals as well as sequence.

RECOGNIZES CARDINAL NUMBERS 6 - 10

L. Play hopscotch using beanbags to toss to
corresponding numbers,

&, Bow!l with railk cartons. The child must tell
the numeral written on the ones he knoeks
down.

3. Use the song Ten Littl: Indians’ using
number cards as the song is sung,

4.  Play number lotto, A child chooses a number
out of a box and calls it for the other players
to mark on their hoard,

5. Make two sets of cards - one will have the
numerals 0 - 10, and the other will Have the
sets on them. The child spreads out the sets
and then chooses a numera: and matches the -
two cards,

..

.~ Have soup cans with numbers on them from
- 100 et students eount out beads,
rtongue depressars, atc,, and place in the can.

Stinv oA sicce of rasying tape on the corper
of a ey board ane mare a numeral on the
Yape, Childenn then place tho degignatod Aarm -

ber of s an vhe b red,
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ASSOCIATES CARDINAL NUMBERS o - 10 WITH

BEST COPY AVAILABLE

Conneet dot-to-dor pretures,

Fach child recceives 3 cavds, These avo placed )
N sequence 2= 10 only) leaving ;laces far missing '
numerats, The first child takes o0 the stack. [f

he needs the card to complete the 2 - 10 sequence
he uses ir. [{ he does not use it

. he outs it face
up next to the stack., The nexi child may either

use the discarded card or draw a new ona,

Duplicates are discarded as plaving progresses. ‘@
The one. to complete the sequence wins, @

)

g

CORRESPONDING SETS

fn

v
i 5

Match sets pictured on one card with set on
another card,

LUse sets of objects having like members: blocks,
puint brushes, crayons, scissors, Identify objects
as belonging to a group., kxample: This is a
group of blocks, We call this a set,

Recroynize sets according to coior, size, texture,
shapes, weight aned Jength,

Distribute a handful of buttons tn each child in
the group, Sort huttons into subsets hy style,

e ocalor,

Ha e chiid mare a set, for example, f I nbjects,
Sen how many ways he can regronn i given sel
'1 . S A
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- representing numerals 1 - 10 have been

- The chiid notes the numeral to determine the

BEST COPY AVAILABLE

Lse a deck of cavds (nmunus face va rds and
aces). Children take a card off the stack.
One with the highest numeral takes all the
cards picked at that time. Winner has the
most cards when countaed.

The child is to arrange them in order from
1 - 10.

Maxe several sets of number cards for the
numbers from 1 - 10 by sewing the appropriats
number of buttons on each card. No two cards
for the same number should have the same
arrangement of buttons, Have the child put
cards showing like sets together.

Allow the children to make posters for various
numbers, The numerals are placed on the
poster and the child cuts objects to corre-
spond with the numeral,

number of nails to band on each board., Each
hoard has 10 nails, but to identify the numers
a. 7, a rubber band will be placed around

7 nails,

A child rabes a numeral card and "builds”

the: nirmber in frovt of each sct of dots or
nirnerals,
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Child places appies on cach tree anitd (he
amount matches the numeral on e | ree tiunk,
For follow-up the teacher may sav, “Which

tree has the fewest apples © The most® These

two trees have how many avples betweoen them 2!

A child clips as many paper clips to each

square as the numeral shows him,

/L

ORDERS THE CARDINAL NUMBERS o - 10 IN
SEQUENCE

dl

The child inserts the approoriate numibers of
golf tees into each number line and orders
‘them from o through 10,

W&%&

Lo
2
nx!

The child places numbered clothespins on a
clothesline in sequence.

Cut 55 3-inch squares of construction or
colored tag. Connect with tape as shown below,

[]

Give one s:rip o cach of se-eral children, Mave
the childrea holding the 3trips arrange them-

Seives an arder Crorg fuaast te e st sfuares,

80
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HRONQLOGICAL ORDER
OF THREE EVENTS

- o ———— ——

than using a book at storv time, the
cne s night tell the childrea a story based

own activities during the day starting "L

Once upon a time there were (ifteen
children who came to school and had fun,
though they worked hard all morning. First
they . . .,

This should be done in the spirit of fun, but
as the teacher reviews the day's activities it
serves as a technique for memory training
and review of certain learnings, as well as
an aid-in helping children establish a sense
of sequence and order. It also gives the
chiidren answers to mother's question when
she asxs, What did you do in school today 2"

Pictires may be placed in sequential order
43 stories are read or told,

*ECOGMIZE . STRAIGHT AND CURVED LINES

L. Using indiadual jumping ropes, children
arrange rope in a straight line. They then
mmare a zircle and note the difference hetweén
4 3trar¢n' aned curved line,

Disauss the rneaning of a pathway, Asl the
childrer v exniore raking pathways with
oo therr hady, and determine whethe -
wath they enabe is straight, curved,
Acdtias. Conerrirage thorn o asa Adifferont
af Chear hody v mak e pathaays,

B/ BEST cory mumLaBLE

Aruitoxt provided by Eic:
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FProgress to where the chibdren use (heip whaole

body to make as many ditterent hinds of paths

as they can,

. L .
3o Late in the vear, many of the children will be
reacdy Tor and enjoy maze' games,

Using string or varn, make a simple closed
curve on the rug - large enough tor all the
children to see easily as they sit around the
rug. At one spot around the curve, place some
~object to represent a home. Using two members
o! the =mal! wooden or plastic set of people,
give each a name, e.g., Jean and Sharon. Put

these two at dxtterent spots.on the curve,
Sharon éa
Jean 3
=
rouse E
e o =]
This is Jean and this is her home. 5

Can Jean go home without passing Sharon"
Show me how she could do it,

l.et the string or yarn lie at random on the

rug forming a path. Place Jean" at one end
of the path and her home and a tree at the

other. Sumewhere between put another

house  for  Sharon, S
HOUME
Jean is taring this path 1o get
to her home 2hich 15 ooor by
the tree, Sharon bises on this

acw hoasae, Can fean follyw the
o e b CTRRE ITARE _minu_

SHERS ww‘ﬁt

Dics ! Sharan s hacee 2 Shes o roe,
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USING CONUCRETE OBIECTS

There were once four dogs. kach dog had a
cat, each car had a rat, and each rat had a
mouse. How many mice wore there? (four)
Was the set of mice equivalent to the set
of cats” (ves)

On the table is a set of bottles and an equivs
alent set of straws, There are 8 bottles,
How many straws are there? (eight) Is t’he'l'e
a straw for each bottle” (yes)

Six toy soldiers are on the table, Sxx toy
guns are on the floor., Is the set of guns
equivalent to the set of soldiers? (yes)

How many balloons are in a set of balloons
which is equivalent to a set of 7 children?
(seven)

UNDERSTANDS THE MEANING FOR MORE
THAN, LFSS THAN, THE SAME AS

b Use M & M s or other small candies. Each
child receives a specific number, What
happens when some are eaten” Are there
more or lass ™
Lse heads o rnare stacks, Decide which
group has more or less,

Civen cach child an unedual set of nuts and
holts. L' therr serew the nuts into the holts,
A whieh il yon hacee rare of orF less than




e S e ——— e
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BEST COPY AVAILABLE

. Play bowling game. Fach child takes his tuen

-~

to knock down the pins, e then counts the
pins knocked down, poinrs to the numeral and
counts out the color chips he nceds to show his
score. Afltegieach child gets o turn, you com-
‘pare the color chip chains to see who has more
and who has less, ’ ' o

3. Each child draws 2 numeral from a bag and
ccunts out that number of cereal pieces. The
number of items that other children have are
compared, Who has more than anyone else?
Whe has less?

o. Give each child two boxes. Tell him to put more
| ‘colored chips in one and less in another. The
teacher fills a box and the child compares

his amount with that of the teacher's.

[
b

r«  Asx the child to watch while beads are dropped
' one by one. into two containers simultaneously. |
Ask him to verbalize about the results, Do the
containers have the same amount of beads?
Why or why not”

A

JTa A

-l

IDENTIFIES CONCEPT OF YOLUME: FULIL,
HALF-FUILL. AND EMPTY

I, Have three glasses of chocolate milk, one full,
ane hal{-Hdl and one with a smail bit in the
hottam of the glass., During a meai, and upon
mormbietion of the meal, corrpare what happens
when ane drinks the oy,

\) : AR
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full, and empty,

cups to compare the ditfference in weight,

Make @.)Uddiﬂg atd - have chibdren hci".p with _
pouring, beating, ete. Fill a Dixie cup full.
and leave one empty. Compare the two cups
one i3 Tull” one is “empty.,” Have the childui
eat some pudding from their cups until it is
hald full and call attention to the fact that
hali is gone and half is still there, litroducé
the word "half-full, " This can be done mé;'_t*_‘éw :
than once to attain the concept of full; halfs ‘.-

Using three cups, pour Kool-aid into two: one
fuli, one half-full, leave orie empty and havée .
rhe children show and tell about each owme uéi«.,_'
the three terms, Have the children lift the . .

Pretend to have a lemonade stand. The K
teacher will be the one who is selling lemon- é
ade. Tell the .children, "This glass is full,* i
Pour the water and show them. Have them
say it's full. Pour some out and say, 'Now .
half-full.” They say the words, “half-full.":
Pour it all out and say, 'It's empty.” Have

the children repeat. Next fill several glasses
nut leave some empty, and some half-full,

Ase, TIs yours full, half-fuil, or empty””

The child answers, [f he rdoesn't know, tell

hirm,  Tell them you are goirg to sell lemon-
arle . Oi.e each child slips of paper say 1¢,
57 anst 100, Place the same armoants by the
glasses of water, The child must say, 111

have a ' glass or one that is half-full, = A
Pl ¢aas s 10¢, hait glass 37 anfd one that f
vioerrnty, 140 fet the children take turns. i

it

[€})

staityy ceraonade, (Mool-aiel can b used ip-

stenel o cpater,)
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o the honee s sugedst using cups in e

bathrub to taiv aboutthis concopt.-

Using cleay wlasses with colored wator, have

the children pour the water into the plasses
, tiest tull, “then hali-full, then empty. [t would
E ‘ be helpful if a funnel is available,

. FORMS A NEW SET BY JOINING TWO SETS

Have a set of 2 or 3 shee! and 2 or 3 cows
identitied as -he sets to be used today.

You have had ifun using these small wooden
farm animais and the blocks. Today, let's
pretend these blocks which ['ll put on the
rug will form a fence around a pasture.
We'll put the sheep ir . the pasture.

Mr., Brown, the farmer, has milked his cows
this morning and is now taking them to the
pasture *o join the sheep,

Bill, will you pnlease »pen the gyate so that
the cows carn ior the sheen
B e

When we iin one set with another, we' form
A new se!,

What are ‘he conrshers o0 ‘his new get ! (lhach
metnber o e w0t o shean and cach moember

aof the seb 0 oo

there il be tnany

S odoined o annther,

o Anather i of

ERI
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one’ set ol ‘M)":i o another amot'xf)z~

one set of LBlocks (o another set of block

one set of sand shovels to a set of |
sand pailg

a set of brooms to a set of Mmops

a set of new games to the set of old ones

B L

SUBTRACTS A SUBSET FRONM A GIVEN SET

I, Put a group of wheeled toys together in a ,
group and ask to have the set described. Show.
the set of cars without moving them from
the larger set,.

[s this set of cars a subset of these
wheeled toys” (yes)

Can 'we remove these cars from *he
set of toys” (yes)

Pull the cars to one side, off ‘he rug, but
do not take them entirely away, '

“What set do we have remaining here on
the rug” (the other whee'ed toys)

“e o call this the remaining set, The
remaining set iy the set that is left when
weoremose A gubset from the set we

Ferel A fiewt,

S Children an the romn can form the ariginal
sets TThee e reaneg e cagn L v an childben
Ay teoacware aren for the free aetivity
el Cother el pon are s e of the

Footroin onite el

ER]
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MOTOR SKILLS DEVEILOPMENT

Shows spatlal judgment in obstagle course

 Bounces and catches a ball

Responds to rhythms with body movements
Controls the brush ‘and paint

Manipulates clay into forms and objects

Uses crayons with control

Pastes using one finger

Uses scissors with control

Reproduces patterns by color, shape and size

Works a puzzle of ten or more pieces

Jumps obstacles, landing on both feet

Walks a balance beam forward without stepping off

Reproduces shapes, circles, square, triangle, rectangle; without a sample

Strings small beads and paper forms

Hits a target with a ball ow beanbag (4 out of 5 times)

Claps or marches in time Wwith music

Follows left to right progression in tracking and drawing most of the time
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MOTOR SKILLS DEVELOPMENT (Continued)

Follows a sequence of .holes when lacing,

Follows a sequence of dots to make an object,

[dentifies and reproduces these motions: walk, run, march, hop,
roll on mat, bend, turn. :

Hops on both feet, on one foot.

Includes major body parts and features in drawing a person,

Walks alone up and down stairs one foot per satep,
Folds and creases paper three times,

jump, crawt,

Works from top to bottom in visual motor activities when directed,

Prints first name correctly,
Pours liquids and solids such as rice and sand.

90
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SHOWS SPATIAL JUDGMENT IN_OBSTACLE

L.

A child's first measuring mstrument ts i
own body. Make a path with two rows of
chairs to see if the child can move along: .
the nath without touching the chairs, Draw. _{- 
two lines six feet long and six inches apatrt
to see if the child can walk between the
lines without stepping on them.

Place two yardsticks at different heights
resting on blocks or chairs, Let children
guess whether they can step over each dne
easily without touching. Let them find out.
by trial and error. Change heights for each
child, Vary the action by crawling under
and sliding under on back and stomach,

Use oid bicycle or automobile :ires for
stepping and jumping in and out, crawlmg
through, running around, etc.

LUse empty plastic bhottles to make a path
l¢ feet long and one foot wide, with bottles
t+0 feet apart. Children are to walk through
srare fashion without cnocking thern nwer,

Plaze a long rupe or old nlastic gareden hose
in snare fashion on the fioop for jumping
frorm: soace ta space,

2 e A e i s . et 1 e e o e e B eI

Biocss, nlassroom furmitgre, 2 halance heatn,
erse s, and/or Lareels apee acer] for
forreaay an ohstacle o irse. D he children ge
oy canner, aronand o thrg ghoas Ol

faternf e abstac e Sy .ty
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obstdelos should be wulmlml and ar n.muu!

s thar the slavers walk, step over, crawl,

~owr ovoli under, po through, and run around,
- Here are some ways obstacles may be usad;

blocks o g0 over blocks to go arvound

: chair to g0 under rope in jagged shapes
rope tied ro g0 over to walk on
3 rope tied 1o 20 under mat to roll across

hoops to craw! through  wagon to get in and out of

BOUNCES AND CATCHES A BALL

1. Have the childrern in their own space do as
many things with their own ball as they can,
without losing control of it, This can be done
whije "‘a'*r‘ g or while seated. Stress keeping , ¢
contro. of tne hall, At the word "FREEZE"
each child no.ds the ball and stops in what-
ever 26s5:'ion he may be,’

e

2. Siance bean baus are easier to contro! than
balls, learning ‘o toss and catch bean bags may
precede ac'itities with halls,

F— e

O O O A 5 T O T T R W 2 AT S

Chitedron 1ot 'hn feel of catching a large bhall
by first naing ¢ relled to them. Use underp-
inflated yy-r halls v rnave for easier catching.
Show hildrer how s throw the ball unce rhane
AN oeretaned. Fogr vear olds should he able
Yoot aca ok a hall with 807 accura acy,

— .
= " " "
o~

ot W e narce o calling oul the name
o e e seean whioh they are <tanding

ERIC 1Z
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Toss bean bags and balls inte o waste gan o

. . 5 V- . 5 “ r s
box®ser abour four feet away.

'se winifle balls or bean bags for tossing ip
with one hand and catching in the oihuf hand
with an empty plastic gallon jug with th
bortom cur out,

tland-eye coordination needs development;
and here are some ways to help improve it::

Give each child a large ball and suggest
things they can do with it in their own space: |
Can you bounce the ball? Can you bounce it
nore than once” See how many times you
can bounce it. Can you throw the ball up
and let it bounce and catch it? Work oh any--
thing you can do with the ball, keeping it in
‘your own space.

R i et i i gl

Other suggestions might he: 'Get yourself

at a low level and hold the ball at high level,
Can you hoid the ball with different parts of
your body - Roll the ball against a wall and
see if you can catch it when it rolls back to
you, Boil the ball, run and try to catch up
witnoat and oicr 1t up. Can you roll the ball
anel run aheasd of Qv

Play hasrethall. Children stand in a circle

with a ‘arge was'e can, They bounce the ball
it the haseoed,

13
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l)'\;‘.l'&\()ll:iil'.ll(: how ter cateh o o L sl IAMEN
the child and throw the bat iehty 1o him so
he can cateh it betore i boundes more than
once. Gradually move tarther awav and throw
the ball for him to catohe

Demonstrate how to bounce a bal!l once and
catch it, Have children take turns bounc¢ing and
catching a batl., Then show them how o bounce
a ball to someone else and let them divide into:

pairs, bouncing the batl to each or'

Play a yame in which children { rm a circle
with one child in the center who is it. " This
child bounces the ball toward a child and calls
hig name. [f the child succeeds in catching the
ball on one bounce, he becomes it '

Vith the group formed in partners, and one
ball *o each Hair, sugges: that ey

roll the ball back and forth 1o each other
bounce the ball to each other
throw and catech with each other
izt nne partner roll the hall against a wall and
‘he thaer catch i
et one partner threow che hall up in the air
and the other try ‘o ca'ch ¢ on the first -
Doances or o any cway he can
“1ne the bail bacr and forh o nach other
coatan the hatl tnoas rany ways as
pussinie aith therr fect iagled tranaing)
Tt e Yol e e artreers with ane Tool
Srrerne the oot Cnear o paerners o with the
ortsde Ol e tant, vk e gnsider anth one

thor the et s,

9




RESPONDS IO RINTINMS WITH BODY

. - BEST £opy Avmms.uif

MOVENEN TS

~—

1.

2.

3.

+,

CONTROLS THE BRUSH AND PAINT

Give ample opportunity in opening aned closi
activities for responding to rhythms using
taves, records and drum beats,

Play music with different tempos for marching
wa'king, hopping, running, skating, etc, Disgs u
cuss the mood of this music and how it make
your body feel. lL.et children suggest appro-
priate body movements,

Vary speed of body movements, a3 walking,.
runaing, marching, fast and slow. -

[et children pretend to be animals and
tritate their movements to music, i.e.,
rabbit or kangaroo hopping, horse galloping,
e'ephant lumbering,

.

Show children how 1o hold the paint brush
as they hold a crayon and to grasp it fairly
ciose to the bristles. Demonstrate how to
prtt the paint anoin ostrokes (not scrubbing
bace and torthy and how to wipe excess paint
insirle the can teo avaoied dripping.

Chaldres should hawe many opportun’ es o
paant frecly and creatively, Fnconrage covet .
tng a5 miach o of the paper with paint ad pos-
ahies Tartat calors to twa, three, or four

at Yhe Yreaantane,

95 . -




* BEST COPY AVAILABLE
Some chitdren may neced a sample o get an'
tdea of what to do, However, as soon as the
. sample is complete, it should be removed frony
© the view of the clildren.

MANIPULATES CLAY INTO FORMS AND OBJECTS

1. Let children squeeze clay until it is soft enough.
to play with., Ask children to make one or more
of the following items: snake, small balls, pot.
snowman, plate.

2. Children love to use a rolling pin to roll out
clay. Clay may be pounded into a ball, flattened;
rolled out, and cut in shapes with cookie cutters,

jar cowvers, pan lids. Children may put a paper

doll on clay to trace around with a blunt edge
scissors,

3. Many opporrunities for playing with clay, Only
through a vairiety of experiences can control of
the material be gaine,

[

LSES CRAYONS WITH CONTROI,

[. Teash the :orrest way of holding a crayon be-
bween the ‘toinab and second finger with: first
finger resting on tog,

2. First axperences may he frece play - scribbling

g oy o nary dar sriajeet,

3, Toracine arovnd teren!laves, drawing o line within

aodpacy hetyeon ban  nes, tracking a dotterd tine,
Ic 9%
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P

-and drawing geomietric shapes will ‘help to’
develop control of the crayon and to give
form to their drawings,

1 4. Ample opportunity for frequent crayon
experience should be provided.

3

PASTES USING ONE FINGER

1. Make a paper chain for Christmas using

strips of colored paper, Children paste loops
to make chams.

Give children strip of brown paper and a
strip of colored paper for feather. Have
children color Indian designs on the brown
strip, then fold colored strip lengthwise and
cut iringe, Open and paste on head dress,
Staple band together,

e

E 2. Make Indian head dress for Thanksgiving.
13
1
|
|

3. Make Rudolph for Christmas. Give cffi,i"ldfe'n

: one half sheet of large brown construction

‘ paper. Have them fold and cut off a triangle
on the two bottom corners, Give children two
small black squares and one red sqlare for
eyes and nose. Also give them two long

=+ black strips which can be cut into antlers.
The children then paste on the eyes, nose,
and antlers,

4. Sing the 'Thumbkin" song, as you paste. Re-
mind the children that the pointer [inger is
the only finger they need to use when pasting,

71
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USES SCISSORS AITH CONTROL

E 8

Use paste to make a house with windows, :deors,
roof and chimney - made f(rom ditfferent shapes.

. N

Use sp%i.rxg-type clothespins’ in picking up cards-

and construction paper to strengthen finger
muscles and to practice cutting action. "Tge the
double handed scissors for assisting chxldren
having dlffxculty with cutting,

Feeding the paper into the scissors while th’e
child cuts simplifies the process for some
children,

Newspaper is ideal for learning to cut fringe
and to cut on a line. Use six inch square sérap
paper for rounding corners and learning how to
cut curved edges and circ.os.

REPRODUCF‘S PATTERNS BY COLOR, SHAPE

I\:D SIZE

L,

Make a paper chain for Christmas. Give each
child five strips each of green and red paper.
Have children paste the strips into loops, making
a chain with alternating red and green loops,
following a model made by the teacher,

'se Playskool beads. Have beads strung in a
pattern you wish the child to reproduce, Hold the
child's set and the rocdel next to each other so
the child can check his work, Yon might algo be-

Ie

1
‘i
i

U D P YO0 T U AL UURIURE Y Poy . Sl




S e e T AT r TR YD
. T

‘gin a pattern and ask the child to continue

WORKS A PUZZILLE OF TEN OR MORE PIECES

it on his own. Then let him select two colg
and create his own pattern. Repeat the aci
using beads of different shapes, -
Flannel board can be used to make & pattei
using alternating pieces of felt (rabbit, apple;
rabbit, apple). Ask the child to copy the -
pattern using a model and then without a made

Ask children to color a sequence of circles
to match a model presented by the teacher.

Make a row with four colored candies., Give
each child an assortment of candies to choose
from, Can he make the same pattern as youts?.

Use toothpicks or popsicle sticks to make
shapes and have child reprodise the pattern
and design,

Various puzzles can be used., First observe
1t hiid can put together puzzles of six or
vight pieces,

f.et the child see the completed puzzle first,
Help him to place pieces by pointing out
color, shape and object cues.

Present a face cut into three parts or a
syrne' rical object cut in half, Have the chilel
avsoernbie ‘he piecesy,

19




BEST COPY AVAILABLE

Use two promres 2or his one. Cut one of (he
Plciures vito several pares and have the child
assemble it while he refors 10 the tdentical,
uncut prcture,

There are many manipulative puzzles and games
which teach spatial relations. Set up shapes with
“color cubes and have the chila duplicate the
form. Use puzzles and games which require
judgments as to form, size and placement:

Children also lixe to make their own
puzzles. After a child has put his puz-
zle together, he then likes another
child to try it,

JUMPS OBSTACLES, 1.AANDING ON BOTH FEET

I.  Put a balloon or bean bag betweenw. child's
knees and tell him not 0 let it fall, This will
keep knees together and the child will jump
with both feet at the same time.

''sing a balance bearn, have children jump over
,otanding on heath feet,

Play Tnmp the Broor - gradaally increasing
the width of vhe vwo rones until the children get
their feet ‘we' bhecause they can no longer jump
from ane side af the hiroot (raoe1 to the othet.

ERI
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WALKRS A BALANCE BEAM FORWA RD WITHOUT
STEPRPPING OFF

I, Pretend games are tun on the balance beam.
Pretend that you are on a bridge or a tight-,
rope walker in the circus,

Put footprints in two colors on the balance
beam so children can get the idea of alter-
nating steps,

fv

3. Use a painted line or one made with masking
tape. Tell the child to pretend he is a tight-

; rope walker and walk forward on the line

placing one foot directly in front of the other.

.- 4.  Hold an object at eye level at the end of the
line and have the child walk with arms out-
stretched and eyes focused on the object,

5. Chiidren should also practice walking back-
ward and sideways maintaining balance. They
may ‘work ‘with partners, holding hands as
none walsrs forward and the other backward,

. {ombirne wath learning activity on shapes by
na-ing children walk large geometric figures
Arawn v taned an the fonr,

PEPRODIOES SHAPRES: GG, SQUARE,

iy

TRIAMG b, RECTANG!E

——— o a - v

A e e e s st ———— s

oo Prast e vracing aroundd cardboard shapes.
Fhes cdraa the shanns freechand,
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Demwonstrate how 10 draw or paine a tree
(triangle with small square for tree trunk), or
a snowman {3 circles). Then have the child
draw this,

Trace shapes on newsprint and then match them
by outlining with a pencil. |

l.et the child reproduce the shape by copying.
Later the shape can be made from memory,
The use of the blackboard is ideal for drawing
shapes.

STRINGS SMALIL. BEADS AND PAPER FORMS

Start with two different objects, Have them
placed alternately on a string.

Necklaces can be made for parties by stringing
straws, paper shapes and macaroni.

Stringing beads is excellent training for coordin-
ation and also helps in discerning shapes and
discriminating colors.

HITS A TARGET WITH A BALL, OR BEANBAG

4 OUT OF 5 TIMES

I

Diide oileloth into sections and write a numeral
in each, Child throws hearbag in one section
and Mzt tell ‘he aumeral, or he can tell the
e ral aned throse the hHag into that sectian,
Tare a4 pince o taryge paper and rnake shapiey
with nuamerais on it Hace aniid airm. bags al

gt s, /@a




Lo Tarow beanbags above. below, inside and

outstde Dines on gym wall or tloor.

+. 0 Cur bottom off a plastic milk varton and use
as a scoop to catch beanbags, ’

.

>.  Maxe a hole in the center of a large flower,

Throw beanbag through the hole, This activity
can be taried by throwing the beanbag through
a clown's mouth, &

\ég

S O W PSS AT S T

CLAPs OR MARCHES IN TIME WITH MUSIC

I. Ha.e <hildren pretend to be drum majors in
a hanrl,

(2

O AR R

hay ot iscuss the mood of the music
and how o1t maves your body feel, Then ha-e
~hildren reece rhythmically to music.

500 Mave Tags for Washinugton's Birthday in
Fevriary and rmarch around waving thern in
/ i
time taoa satriotic rmarch,

4, fara seoanstramen's from the kFitchen sueh
: cosuonans, and hids, and have a rhythin
et ooty

|

| o |
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Phas s o cood way s nron de ey oent
tratmnyg for ovoung cintdren, Lhe chodren sib

noa group osroin a crrecte appmg thevr nands on
the tloor, starting slowiy. tanmage aster, then
slowing down agatn. Repear thisz soveral times

for short intervals,

The same vprocess 13 used with 'he ree. aoing
the rapping. Arfter the children have gained some
expervience try ha.ing them tap with one toot
and one hand simulianeocusiy, then bath feeot

and borh hands, rthen +he e foo: and right
haond, etc.

diag or chant,  Thiz is what | can do ' Every-
body  do v too.

As the sony s sung, the leader does various
rhings to the rhythm of the melody, repeating
the activity throughout the verse. For evample:
[{ the activity is to ciap hands, the song or
chant would o as follows:

This i3 what [ can do.
felap) (ciap: relan: ‘clap)
Py body Aoy i t00,
A elan (clat telap)

mAach o cime the 3ong 15 orevcated. a pew activity

3TN AS nminDunY ar e,y s iserd,
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FOLLAOWS LEFT TO RIGHT PROGRESSION [N
TRAUKING AND DRAWING MOST OF THE TIME

1

t. Draw a series of dots on the blackboard.
Beg:n with a green dot and eud with a red
dot. Tre child connects the dots moving
from green (go) to red (stop). The same
activity canr be done using an acetate tolder.

2. Place 5 objects in a row on the table. Identify
objects from left to right. Then have the
~hild name each object from left to right.
“hen he gets to the end of the row, say,

This is rthe last object. This is on the right

sicdle. Repea' the procedure. Then cover or

remove objects and have him tell the correct
seaguence, -

5, Use sequential picture cards. The child
places 'hem in correct order and then works
from left to right as he tells the story.

4. This game provides practice in learning left
arnr righ® direction as well as learning parts
e hody, The children stand scattered. The

vacrur mighy show the children by turning
aer hacr o them and raising her hand) where
‘heerr orizht hand is and have them raise their

N

rigat hacd, She can remind them every now
and Chen orhich side is oright or left ., As

peoteacaer gloes insteactions, such as,
irise yonr roght haned, T the children try to
oo ter directions, ’
SO Nt rietions;
atharsy o right Gt
vt o yanar right
Q shiaen your right haned

ERIC 105"
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SWing your vight leg’

tern to vour raht

put vour hand on vour rieghr hio
pull vour right ear

point to the vight o

e o i e L i i A

After children have had plenty of experience with
right, do the same things with lett. When they
are secure with each, the instructions can com-
bine the two. Expect progress to be slow,
spread over the vear, not learned in a day.

FOLLOWS A SEQUENCE OF HOLES WHEN LACING

l. Gi-en shapes, circle, triangle, square and
rectangle with outlines having a series of holes,
the child car lace around the object.

2. This activity can be used to make a valentine
for mother or a potholder, etc,

FOLLOWS A SEQUENCE OF DOTS TO MAKE AN
OBIECT

I, Children randomly marse do's on a piece of
paner, They then connect them,

2. Childrer zoanecr <o's nn a prepared Adot-to-dot

DiUture. Uney then o wchin ‘he shapes of
the rline,

o e n s L e 1 e gidentfied,
fatdren oy ok cop Bared e e et pictares,
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IDENTIFIFS AND REPRODUCES [HESE MOTIONS: 3

WAL, RUN MARGHL HOP, JUNMD, CRAW |

ROI.L. ON MAT, BEND, TURN

o
Ty -

L. Drirec: the ¢hild to hop first on one foot then
on the other foot, and then on both feet. Make
sure he uses both hands rfor balance and that i

one 13 ro: held rigidly while the other dangles.

} flave himi hop in patterns, such as a square, |

triangie, and circle. Mark a row of squares

on the floor with chalk or masking tape.
tnstruct rhe child to hop down the row with
hrs right Joor, back with left foot., Then have

] him hop down on both feet and back on

; alierna‘e fee'.

e TG AT e e

i

Play a relay game. Have children jump tike
<angaroos to a certain point and run back,

)
s

; 3. Show children how to gallop, lifting one lég

| high and following through with the other,.
Have them pretend to be ponies, galloping
tas*, then slowly. If piano or record player-
ts a-ailable, play some appropriate music,
varying tempo, requiring children to adjust
*heir zadoping to the mus:c,

b Play he warme, Mother May 127 One child
15 'he morther an+! stands behind a line at
e eod o7 tho roogra, facing her ‘children,
Toe rnother gives the children, 1 turn, oral

‘irectiony sheh oas,  Mire, tave two jumps;

Dol tave thren hooning stens,  ete,

/07
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LAY sonbior construciias ar characle course

for chidd to craw!, walk, v orun without touehing

ot munes.  Use brooms or rores to duck under,

boxes to crawl through, uvpturned chairs and

balls to avoid, pails to jump over,

HOPS ON BOTH FEET AND ON ONE FOOT

1. Play hopscotch.

Flat e the child jump like a frog or a kangaroo,

3. Play Jump the Brook gradually inc reasing
the width between two parallel ropes which
maxe the brook. Have the children hop on both
tee. over the water.

4. Place some oaktag 'stones inside the brook.
The children must hop from stone to stone on
i one foot. You may make the game more difficult
by numbering the stones and having the children
‘ollow +he sequence of numbered stones.

R e

5. Play Jump the Shot,” Tie a beanbag on the end
ioa rope. Ha.e the chiidren nop with both feet
when *the rope comes near them as it is twirled
Dy A person an the middle of the circle.

o Irwee st oatd g hap first an ane S0t then on the

drer oot then o an hoth fae, Cace sure that

' e oses o woth rands for bhalasca, liace him hop

Sosatterna sl i seaaree, trians o, eirele and

P S . i
I R RN
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. Plav o relan pamie where ohntdren hop to i

destynated spot and back agan,

-~

”

Incorporate hopping 1in an Indian dance.

. Have children pretend to be bunnies. They
star® on the tloor on all fours, When you
sav forward’ they move both hands torward.
At the signal "hop,  they bring their knees
forward to meet their hands,

INCL.UDES MAJOR BODY PARTS AND FEATURES

IN DRAWING A PERSON

I.  Children need opportunity to draw or paint
pictures of themsel-es throughout the school
year. Body parts can be mentioned as they
draw their pictures. A child's picture is an
identification of his general maturity,

2. Read the story, Is This You”
Fa-e the children draw the pictures suggested.

5. Use picture of a chiid, Ask them to identify
tne parts., Then ut pictures away and have
the <hiitdren draw a picture of *hemselves.

too Asy the child *o draw the person gitting
across frorm hormn, IDiseass calor of hair,
2yes, and ciothes, Taly about *he different
7

hody parts,

/09
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EUAND DOWDN STATES ONELFOOT

7

1. et child walkh ot oa curb using one foot,

=+ Allow the child opvortunity to walk up and
down the steps on alternate feet. It is helpful
to hold rhe hand of the child if he is having
particular ditficutry,

3. Right-leit footprints pasted on the steps help
‘he zhild "o see *he need for using alternate feet,

FOL.DS AND CREASES PAPER THREE TIMES

I, start with folding the paper in half, trying to

aiign rthe edges,
)

2. Fold a square 19 x 9 piece of paper several
ttmes to form square blocks. Unfold paper and
color one of the corner boxes. Show the child
how to mirror the same box to all four corners.
Color *he other corner boxes to form a sym-

.
metrica, design,

o Fool paner ‘a three sections. Use each section
fooneln el i wlassifying for example, fruits,

cederan a5 and meats,

SO FRON IO T BOTTOM N VISUAL MOTOR

I, Pt e e e s s e e, miad g straight fines

El{fc {10
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cetorne vinld rrace over sandpaper letters

artavs worsing trom ton to bottom,

PRINTS IS FIRST NAME CORRECTLY

oo Introduce parent and child 1o correct form
of ubper and lower case with printed alphabet,

2. Pracrice making shapes. lines and circles in
bux ol 3and or salt. lLine box lid «ith dark

¢ v onaper so form is easily seen,

x 18 paper tolded in half lengthwise,
Leatner orints name large in upper half,

Cnilrl traces over name., Teacher makes name
g with dars, wwhich child connects. Child pro-
dresses o oorinting name without dots,

. idae cnlld trace his name using a plastic

NS ontid the value of writing his name. A
rarne noa paper or object indicates owner-

Poe POTTES TILIDS AND SOLIDS SUCH AS FICE

. currng withodry sand is oarn activity which

v anoeal 'o many children, They enjoy the

e iy ands They can dras oo i or il

i e it s they oo et water,

o l//
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Pt the chorren use it onsa balance, Do oy

netiee the caitdeen judaing the weight 0 Do they

rovd our that e creater the amount of sand,

the more ot weighs ° You might suggest that
they comipare 4 cun of w sand with a cup ot

dry saad,

Children can count how many times a small
containe s mus: bhe used to till a large one.
Do you netice chitdren pouring from a large
to a small container’ Do they comment on
the fac: tha: thev have used too much sand for
a certain comtaaer ' Do othey use a small con-
2f measure to fill a large one’
shoale mare sure that some containers
veoa delinite relationship with others, such
as one miznt nold twice as much sand, or two
containers might be different shapes but hold
the same amount of sand, [.0ok for opportunities
to use these words and phrases: shake, sift,
grind, stir, hea.y, light, how much, fine,
coarse, oot many times, once, pound,

[Lstng c¢ontaizers such as glass and clear plastic
50 the ~ni-l was sea through them, pour various
reerdinms. Dedinning with rather coarse grave!
and progressing o tiner gravel (such as used in
attasims L tten bty rice, cornmeal, salt and
finail; water, “lare the containers with tape,
eaL oot o oo and try to fill containers

Seorray carmp the caaterial back

Alter oracticing with the dry

ro e warer, The children ol

,

sl aaar o sl cap Fall oof

[
4

/12
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Yoo Have one dishpan o oecach child containing

water or sand, Place an assortment of
containers byi each pan or in each pan.
Allow the children to experiment with the
material and containers by pouring from con-
tainer to coatainer and from container back
into large pan, After each child has "worked"
tor a while, switch so that each child has an
; opportunity to work with both a solid and
) liquid. ‘

S e

; +. Have the children pour sand or rice, using
’5 : measuring cups, milk cartons, and other
2 containers of various sizes.

i ‘ 5. Allow children to pour colored rice (or sand)
; thrcugh a funnel into various containers.
Discuss texture. Pour from different heights,
into different sized containers, with and
without funnels, and hold the receiving
containers at different angles, Pour from
containers with varying shaped holes in the
lids sucnh as parmesan cheese, soda bottle,
cardboard milk carton, salt container, salt
shaker, wide-mouth jar, and Hi-C can with
Vv-lype onening,
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USE OF FENTENDING SKIILS

The extending skills arve intended for children who.have exhibited the need for
development of more advanced skills beyond those comprising the basic list of cognitive
sxills. For individual children, the teacher may select particular skills for develop-
ment, They may center in the language area, math. and science, or motor skills or
may be representative of all areas,

v.,_,,“.ﬂ-...,-, ._,._.Mﬂv_..__._.www.._.,_m_w
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ENXTENDING SKIL.1.5 - |

Language. y
-.‘—N‘-—.-—‘r«

Verbalizes his tull name, age, address, telephone number, ?
Interprets the main idea of a picture, story or expetience. ;
Creates original stories orally, !
Identifies words that begin with the same sound. :
Asgsociates a letter with its sound in spoken words, ‘
Uses beginning and ending sounds as an aid to decoding words,
Reads a word by associating it with the correct object,

Reads a story dictated by himself,

Math and Science :

Understands fractions - one half, one fourth, one third.

Identifies penny, nickle, dime. : ;

Uses the number line for addition and subtraction.

Knows the days of the week and their sequence. ’

[dentifies size differences: big, bigger, biggest; small, smaller, smallest:
short, shorter, shortest: long, longer, longest,

Classifies living and non-living things from a group of pictures,

Motor Skills

Reproduces in printed form, his first and last name,
Flits parts into a whole,

l.aces and ties, j
“Wales up and down stairs, alternating feet.
Baiances on one foot,

Skips, using alternate feet,

Throws ball underhand aned overhaned,

)15
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PERSONAL AND SOCIAL DEVELOPMENT

Personal and social development is, ol course, of areat importance to the young
child. One of the young child's major tasks is to give up his overwhelming dependence
on others in favor of injtiative and independence.

All activiries are planned so that the child can manage many things without help,
Time is allowed so that the child can accomplish a task which he is determined to do,
even though it is difficult for him, Adult caretakers in Saturday School stress to the
child his growing ability to do things on his own and to strive for mastery of new skills,
The risks of indevendence are kept at a minimum by helping the child cope with the
occasional failures he experiences in attaining the goals.

Child Develooment Consultants observe the children during the group session at
both structured lzarning sicuations and creative play. Their observations are useful
as they work wita parents and teaching staff as they center on the needs of the child.
With specialists, teaching staff and parents all working together in behalf of the child,
the individua! is helped to become an individual worthy of trust and independence,

PERSONAI., AND SOCIAL. DEVEI.OPMENT

mxoresses feelings in acceptable ways
Tares tirrs and shares

Pemembars ruies of games he plays
Tares yoorl nare of thingd he uses

Tares initiati e in learning

Pays attartinen and concoentrates on oa tasgy

foonsistenc .y complates a tasy

/o




CREATIVE ARTS

o
|9
v

xperiences in the creative arts is an essential part of the child s learning, Crealive
activities adow the individual to express himself freely in his own unique way. Through
the media ot creative activities the child learns more about himself, communicates his
feelings and sharves and enjoys experiences with others,

Some oif the experiences the citild should have are:

Music and Physical Education

Create music on a variety of classroom instruments

Express mood of music through body movements

Respond rhythmically to music through clapping, marching, walking, running
Sing simple songs

Distinguish between fast and slow tempos

Distinguish between long and short tones

-

fixpress a design or experience

Use various art materials creatively

De~elop moods and feelings to drawing and painting
Recognize beauty in his nwn work as well as others
Lniny ar' activities

eact tn munusical experience through art

3

Jramatic Play

Jrarmatize stories and nursery rhymes
imorovise stories into dramatic forms
Poie-niay realistic hwmar behaviors ar jobs
Bnrass vartoas feelings through drarma

{17
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Art materials hold a special tfascination tor most young chii.lren, The apportunity
ty have access to dough. clay, paints, crayons, paver., scissors. is important for
the younyg c¢h The quality of the art product is not as important as the ability to
enjoy the process. Young children particularly in their early explorations like to
rnvestigate color, line aad form,

S

.
..\‘..

Developmenta! changes are readily seen in children’s art work, At first, it appears
that children just want to see what will happen as they explore with materials, Then,

the child begins o compose things more deliberately and add more details to figures

and objects,

Art experiences far the young child should include the folloumg media:
Dinger pairting and tempera painting
crayon anc chalx
cutting, pesting, and collage materials

b

ciay, polas:icine, play dough, woodworking and “junk' sculpture,.

DRAMATIC PLAY

Dramatic piay ser-es in the development of both the cognitive and sccial goals and
thtis a nurnber of imporiant educational goals are realized. Through dramatic play, the
chiid gains a feeling o0 mastery in the use of his hody, de-elops the capacity to use
cmadination, ans prococles upoportunities for developing social skills through interaction

with neers,’

Pretendirs 5 a cheracreristic of much of the play of youny children., It is interestirg
vooorote that woanyg chiidlren synthesize actions, comments, an+ emotional responses that
Are annrosriate to thee rose being olayard, Children also enjoy «dramatizing the same
characrer raole  wer and over again and are repetitious in nature, Through creative play,

vhee oh e et s Yeelinus of sharing and compromise,

[1&
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SEQUONTE CHART OF COGNITIN FODEN ELOPMENT

This skills chechlist contains all the objectives or the home-school program for
four year olds. These forms are used by teachers to assess the skill attainment of
each individual child, I* s a means used to ass:st the teacher in determing the
curriculum content for each child and to ascertain the individual's progress.

ltems on the skills list are marked in two ways, Teachers indicate those items
marked by an asterisk as to the time of achie\ement.

l - Prior to September 3 - As of June
2 - As ol January 4+ - Not Achieved

Those items marved by an asterisk are considered more important and are
denerally fina! or higher level skills. All other skills are merely checked when achieved.

The sequence chart of cognitive skills provides a working gwde for the teacher as

she assesses the individual, It is used as ar aid and guide in developing the program for
each child,

(19
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